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The Center for Vocational and Technical Education has been established
as an independent unit on The Ohio State University campus with a grant from
the Division of Adult and Vocational Research, U. Z. Office of Education.
It serves a catalytic role in establishing a consortium to focus or relevant
problems in vocational and technical education. The Center is comprehensive
in its commitment and responsibility, multidisciplinary in its approach, and
interinstitutional in its program.

The major objectives of The Center follow:

I. To provide continuing reappraisal of the role and function
of vocational and technical education in our democratic
society;

2. To stimulate and strengthen state, regional, and national
programs of applied research and development directed toward
the solution of pressing problems in vocational and technical
education;

3. To encourage the development_ of research to improve vocational
and technical education in institutions of higher education
and other appropriate settings;

4. To conduct research studies directed toward the development
of new knowledge and new applications of existing knowledge
in vocational and technical education;

5, To upgatde vocational education leadership (state supervisors,
teacher educators, research specialists, and others) through
an advanced study and in-service education program;

6. To provide a national information retrieval, storage, and
dissemination system for vocational and technical education
linked with the Educational Research Information Center
lecated in the U. S. Office of Education;

I. To provide educational opportunities for individuals contem-
plating foreign assignments and for leaders from other countries
responsible for leadership in vocational and technical education.
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PREFACE

ark

One of the most dramatic changes in the labor force has
been the increased entrance of women. In 1960, one out of
three in the labor force was a woman. This. rapid increase
of women entering the labor force and expanding job opportu-
nities in home service fields have placed increased emphasis
on the need for home economics education to prepare persons
for gainful employment outside the home as well as for home-
making. Wags - earning education programs for occupations
related to home economics are urgently needed for both secon-
dary students and out -of- school youth and adults.

Although mazy of the principles and skills taught in
homemaking classes, if mastered, will contribute to success-
ful employment, the courses planned for employment prepara-
tion differ from those planned for homemaking. Because of
this, thoughtful. study which will lead to a new understanding
of vocational education prergration must be undertaken by
those who are charged with the responsibilities for providing
leadership in the development of wage-earning programs.

Since home economics employment courses are receiving new
emphasis in voc:Itionel education, it is essential that high
standards be achieved. This seminar vas planned to provide
state leaders in home economics with an opportunity to gain
greater understanding and insight as well as specific pro-
cedures in program development.

We want to express our appreciation to the resource per-
sonnel who effectively contributed to the development of this
seminar. We would also like to acknowledge the work of the
members of the Seminar Planning Comittee, Miss Dorothy Lawson,
Seminar Consultant, and Dr. Sylvia L. lice who served as Seminar
Coordinator and who directed the preparation of this report.

We trust this publication will prove to be of continuing
assistance to the participants and to others.

Robert E. Taylor
Director
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Home economics education leaders throughout the United States face the
challenge of maintaining and strengthening the total progeam of home economics
in the public schools at the secondary, post secondary and technical and adult
level. The emergence of education for gainful employment in home economics
has confronted leaders with numerous concerns. The seminar which is reported
here was conceived and designed to provide home economics leaders with an
opportunity to gain greater understanding and insight, as well as, information
about specific procedures in program development for education for gainful
employment in home economics.

Specifically the objectives were:

To provide and develop an understanding of the changing society
and its implications for home economics for gainful employment
particularly with reference to the leadership roles of state
supervisors and teacher educators.

To acquaint educators with methods and techniques for bringing
about change in educational programs.

To develop an understanding of the resources proldded through
recent legislation -- resources which will help strengthen
occupational education programs.

To provide an opportunity to (a) explore the many facets involved
in developing and administering occupational education programs
at the high school, post-high school and adult levels and,
(b) identify some methods and techniques which may be used in
their development.

To determine the personnel and materials needed and available for
use in the development of programs.

To identify needed research and experimental programs.

To determine ys-that research findings and pilot programs can
provide tested informatim amd ideas for program development and
improvement,

This report includes the presentations made by the seminar consultants
and ideas for action growing out of group discussion on the final day of the
seminar. It is hoped this material will be helpful to home economics leaders
as they proceed with the development of programs in education for gainful
employment and in education for homemaking.

vii
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SUISIARY OF A CFAJLEN. GE TO HO ECONOMICS LEADERS

Dr. Alberta Hill
AsJociate Professor, Home Economics Education

Iowa State University

The rule of leader.sthip in planning pro6rams of education for gainful

employment involves answe::s to such questions as why should home economics
prepare students for occupations? For whoa should such programs be planned?

that are the clusters of jobs requiring home economics content? What content,

skills and competencies are needed for job preparation? In what ways can

home economics contribute to courses planned by other vocational services?
What type of work experiences are available? How can we evaluate tnese pro-

grams? 'Oho will teach home economics wage earning courses? Our underlying

beliefs should guide us in answering these questions. I would challenge you,

therefore, to think abbut your own 11ilosophy of education, your beliefs about

the composition, structure and principles underlying occupational education.
Consider the following auestions about your beliefs.

1. What are the -oals of education in a country such as ours? What

are the goals of education in a world such as ours? Maybe we should say,

what art the goals of education in a universe such as ours? One of the major

questions that comes to mind is the extent to which we are going to focus
efforts on the preparation of the individual to fulfill his role, and the
-extent to which we are going to think primarily about the needs212221.211.
You will be quick to point out to me that these are not necessarily conflicting
goals, but there is a difference in focus. Which is to be the focus? We say
we need to educate every citizen to the limit of his capacity to absorb, and
that we must release the potential of each and every person among us. We then

also say that we need to coordinate this education to the needs of society.
There are times when those two ideas will be in conflict, and we need to think
very carefully about which may be the focus at which time; how do we fit the
two goals together so that we are developing people who can contribute to society
I don't-want to put society, and especially the economy of our society, so far
in the front that we forget the individual and the need to develop his potential.

2. Another question about education is yalsmymialyalrLluaucation?
Are we at a place where our old educational systems will no longer work? Had
we better let some other agency like business take over? Are we going to say
that education can better be provided by a small segment or segments of our
society rather than the total society? Have you picked up comments questioning
the ability of our educational agencies recently? If you haven't, be alert to

them. It was suggested to me recently, when I was talking to a. group of people
considering teacher education for office and business occupations, that as we
challenge ourselves about teacher education for the 21st Century we should look
forward to "really new innovations," such as business agencies, not colleges

3
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and universities, training teachers of the future. This was suggested to

me by an educator! Is the question, "Mo is going to provide education?"
Or should we ask "what aspects of education can be provided better by sane

other agendy of our society?"

3. What do we really believe about methods of learning and methods of

teaching? Particularly: do you believe that all education can be carried

out best in a realistic situation? Or do you think that all education can

be provided best in a simplified, purified atmosphere? Or, can some edu-

cation be carried out in a realistic setting, and some in an organized,
purified environment? What is done better in one situation, than in another?
We in home economics education (and I am going to admit this even if there
are one or two people here who aren't home economics educators) have never

thoroughly answered this question in relation to teaching foods at the high

school level. We have talked about teaching all roods on a meal planning
basis in which the person is put immediately into the complexity of a meal.

4. What do you really believe about teacher preparation? What do

you really believe about the best way to prepare teachers? How do people

learn to be teachers? Is it necessary for people to have some of the theory
of leerning and the theory of teaching in order to do a good job? Are there
some aspects of the teaching job that can be done by practitioners rather
than by those usually thought of as teachers who understand the organization
of learning activities and development of curriculum?

5. Now, what do you really believe about home economics? What is it?

We must develop for ourselves some kind of a con "eptual structure in which

we can work, and I would challenge you to look at Betty Simpson's article

in the AVA Journal and to read it again, and reread it until you are sure
that you can see at least this kind of structure. I also suggest reading

the last issue of ILLINOIS TEACHERS. You will find there a marvelous review

of many of the theories and philosophies of home economics. It is a good

quick reference for you to use in doing the thing I am asking you to do:
look again at home economics as a discipline, as a field of study.

(At this particular point, there is one comment I have to make because
it has struck me as being so very frinny. I ma laughing at myself--I am

laughing at ourselves. Within. the last year or two I have sensed a little

. uneasiness -- we aren't sure whether or not we can prepare people for both
the occupation of homemaking and the occupations for which they get a pay-

check. Yet, I would suspect that almost everyone of us has been, either as
a student or a faculty member, connected with a college, a school, departaent
or division of home economics which stated tuo major objectives of t11:.: home

economics unit: one, preparation for home and family life, and the other,

preparation for a profession. Doesn't it strike you as being a little funny
that we have accepted this for 50 years, but some of us now question whether
or not we can prepare for home and family living and for occupations at the

less than college grade level?)
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6. I'm asking you to take a look at your philosophy, and in challenging
you to think inore clearly about what you really believe, I would be amiss
not to challenge you to really study and decide what you believe about change.
This is a very popular topic for speeches, for speakers, and for articles of
all, kinds. In his new book, Bruner said, "I shall take it as self-evident
that each generaticn must define afresh the nature, the direction and aims
of education to assure such freedom and rationality as can be obtained for
future definitions, for there are changes both in circumstances and in
knowledge that impose restrictions and give opport nities.'T It is that
last phrase that gave me help in further defining my beliefs about change --
"impose restrictions and give opportunities." This is a little more radical.
Marshall McLuhan is quoted as saying, "Even points of view must go, because
it is; no longer possible to take a fixed position for more than a single
moment."2 And this is a quote that has to do with medicine but I think it is
one that we might just chew on awhile. "We have a choice of living danger-
ously or dying early. There is no safe place from the perils of progress."

Now, what do we really believe about change? Sometimes we are a little
ambivalent about it For example: we have just had our Iowa Vocational
Association meting and a mem sound educator gave a yea good speech.
He talked about change and gave some of the kind of startling figures that
most of us have heard many times, but in a good way, a new way; he really
challenged us. But, he went on to say that he was glad he was working in
the midwest, because in the midwest we are near enough to our agricultural
past that we still have midwest agrtcultural values of works Do you find
something a little contradictory in this? men I think about what ' midwest
values of work" are, I think about farm people. One of the most devastating
things I have seen for farm people or Farm boys is the need to change one of
their values, i.e., to work for themselves. The ideal: you worked hard,
got your own farm and worked for yourself. This is no longer possible for
most of them. We believe in change but at the same time we are glad our
community hasn't changed.

Often, besides contradicting ourselves, we really do not realize which
changes are Significant; which thingd are really changes, and which things
are just changes in the gadgets used in what we are doing, which are truly
basic changes. The gadgetry of our present conflict in Viet Nam is certainly
much different from that used in the Korean War, but the behavior that causes
and prevents war, to r4y knowledge, has not changed very much. 243,ybe at times
we put too much esapbasie on the change rather than on looking for those things
tit are: not changing.

'Bruner,
Harvard Press

2Howard

Jerome S. Toward a Theory of Instruction. Cambridge, mass:
1966, 171 paTer35M)77
Jane. "Oracle of the Electric Age Life, February 25, 1966.
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As we look at change, I would challenge you to take a good look at

homes and families in our society. What are their functions? How are
they changing? And perhaps this should be tied in with my challenge to

you about looking at he economics. I think it has been rather univer-

sally agreed that the family is not losing its function. About 15 years

ago we talked about the families losing their function, but now we are

fairly well agreed that this is not true. it there are changes --

structural changes in the family; change in the form and content of the

function -- more of what has been a family function is being shared with

other social institutions.

In the last Journal of Msrriage and the Fanny there is an article by

Clark Vincentl that I would suggest to you as a good resource as you ars

taking a good look at families and their functions. He talks about the

adaptive function of the family. these are some of the things he suggests.

(While I am: talking I wonder if you would like to translate this into a

program of action for preparing people- for occupations.) Be suggests that

the family has had to adapt to increasing lengths of education and increasing

costs of education. Often a wife and mother must work in order to help

provide education for the children. Does this call to mind the development

of a wage-earning program? Doctors at mental institutions have decided

that it it really better for patients to go home from the hospital as soon

as possible -- that it is better for the patient to have home, family care

since the home tends more and more to be the only place where people can

get individual attention. Does this have implications for occupational

preparation? In a highly industrialized society, you do not get individual

attention, in the grocery store or at the meat counter, you do not get it

at the office where there may be 50 persons working in one room. The have

becomes the only place where people can get individual attention.

If you recently have engaged yourself in thinking about Maslow's need

theory in the development of self-actualization, you will recognize that

some people in our econcry believe that if the basic needs are met in the

home then people will be better able to ecome self-actualized and find

their self-realization in their occupational profession. To look at it

another way, you mill find that in the kind of homes that some have, the

only place for true self-realization, becomes on the job. As we talk about

functions of the family, we need to consider the extent to which the family

provides the basic needs so that people can achieve higher needs outside it,

and the extent to which the family should provide the environment for the

highest individual development. There is much concrete help in this theory

for developing a wage-earning program.

All we have tried to do this morning is to prick--and I have been trying

to prick me as I have been trying to prick you--to think:through the iftzi^

principles which will guide us as we develop principles for occupational

education.
M.110 I. ..11PEIRMMOVI

Vincent, Clark L. "Familia Spongier: The Adaptive Function ". J. of

Marriage end the Family, 28.29-36, February 1966.
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Understanding The Changing Urban Society

Miss Rose Terlin, Chief
EconoMic Status and Opportunity

Division
Women's Bureau .

U. S. Department of Labor
Washington, D. C,

Madam Chairman and members of the seminar group:

R

r

I bring ytaymrmest greetings from Mrs. Keyserling and the staff of
the Women's Bureau. Mrs. Keyserling was most regretful that circumstances
prevent her own participation in this conference which she had been antici-
pating. After meeting today with the panel of reactors for this morning's
session,. I know she would not have been disappointed in her expectations
for this meeting. I hope I can meet the responsibility of replacing her
in helping us think together about this large and challenging subject
of the changing urban society and its izplications for your present work
and future planning.

In 1900--less than half of our population lived in urban areas; by
1960- -70 percent were living It urban areas; today the percentage of
change is even greater -- although we will probably have to wait until the
1970 Census data is published to know how much greater.

I submit that this 70 percent in urban areas constitutes a revolution
of far-reaching proportions in terms of the patterns of peoples' lives.
Not since Moses led the children of Israel out of Egypt to the promised
land, has a vast movement of people held such historic significance,
although the impact of the "Enclosures" that marked the beginnings of the
Industrial Revolution may be comoarable. The French Revolution, the
Napoleanic wars,--even the Russian Revolution produced no such upheavals
for the life of the ordinary citizen- -most of whom remained peasants,
tillers of the soil, or dwellers in.country towns and villages.

Today in America--and in a relatively short span of time - -all that
has changed.

If I were to name three groups vitally affected by this vast exodus
from rural areas to an urban society, I would list them as:

(1) our legislatesbecause our political structure lags far
behind the living realities;

(2) our city planners and urban redevelopers and;

7
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(3) our home economists.

What implications has this new, suddenly urbanized America for homeeconomists? Why do I single you mit?

This vast complex makes up what we must now think of as megalopolis--which, whether its inhabitants vent it so or not, is all urban-oriented.
Our cities are in bad trouble. Many agree on this. In analysingsome of these "troubles" I am isolating those factors which home economistscan do solething about. 1 1111 not suggesting you revise the tax structure,as necessary as that is--(although some of the things xou home ecoomaistsknow about budgeting might well prove useful to the "city fathers"). Ian pointing to the problems we face; the nev programs being developed tomeet them; and the may we have to think about these things if homeeconomists are to ask* their fullest contribution.

. Before we can examine some of the elements of this "crisis of thecities" I went to indicate some of the changes in women's lives thatconstitute a =vaunt of this large chants:

First of all, there are a lot more women- -aged lle and oral

1940 - 31,000,000
1965 - 71,000,000
1980 - 90,000,000 (as estimate!)

This, with increased urbanization, has brought dramatic increases in the
number of women in the labor forcogfrom 14 million in 1940 to nearly twice
that figure today. It is projected that by 1980 there will be nearly 36'million women in the labor force. Tot has a definite relation to the shiftin population from on agriculturally-, to an iiitustrially-, and then to a
service-based economywhich in turn strengthens the trend towards urbanliving--and the demand for women in the labor force. The service-based
economy requixes more women workers and attracts more women into the labor
force. Consider only the impact of Medicare on the need for personnel in
all kinds of health service occupations, so largely staffed by women.

Before exploring some of the specifics, let us consider first the
broader picture of women in this new urban setting in an industrialized
society.

The shift from rural to urban civilization has also brought significant
changes in home and family life which have been reflected in the changing
pattern of women's lives. Most of the goods and services the family needs
come fro" outside the hose and labor saving devices in the he have simpli-
fied homemaking still further.

Being a wife and mother remains the primary goal for most women and
rightly so, but possessed of the gifts of extended longevity and re/ease

8



from time-consuming household chores women also want and need to be a part
of the world outside the home. They are eager to use their abilities,
special talents and energies not only to fulfill personal ambitions but
to make a meaningful contribution to the economic, social or political
life of the community.

For many women the obvious choice, when they come to their middle
years and find homemaking responsibilities less demanding, is paid
employment. There are however compelling economic reasons why so many
make this choice. Even in families where the husband is employed, our
rising standard of living coupled with rising costs of education, consumer
goods and services, health care and recreation in an urban setting, make
the two - paycheck family an accepted, American institution.

In many of what the Census calls "husband-wife families" the husband's
salary is so low that his wife has no other choice but to work. Among these
working wives, one-fifth had husbands who earned less than $3,000 a year
in 1964. Another quarter had husbands with incomes of between $3,000 and
$5,000 and just over another quarter bad husbands with incomes of between
$5,000 and $7,000. Working wives "with husbands present," as the Census
Bureau describes them, comprise 57 percent of America's 26 million women
workers !in March 1965. As you note from the above data, 75 percent of the
married women's husbands have incomes of less than $7,000 der year. Women
who are widowed, separated or divorced account for another 20 percent of all
women workers. Many of these women support themselves and often dependents
as well.

The fact that so many women are combining homemaking and jobholding
gives rise to zany problems characterist4,c of our urban society. There is
for instance the great need for new and expanded services that are home-
oriented:

1. Child-Care Facilities

Of esiing concern is the need for child-care facilities. It is a
fact of our times that one-fourth of all mothers with children under 6 years
of age are in the labor force and this group of women is heavily concentrated
on the lower rungs of the income ladder. These women are not working for pin-
money but for the pins that hold the family together. In families where the
husband's income is less than $3,000 a year, about 30 percent of mothers with
children under 6 years of age are working. In sharp contrast, only one in
seven, mothers, with children so young in families where the husband's income
is $7,000 or more, is employed.

In spite of the fact that, today, there are 4 million American children
under 6 years of age whose mothers are in the labor force, licensed day-care
facilities are available for only abal4 02J000 children. Last year the
Women's Bureau of the Department of Labor zad the Children's Bureau in the
Department of Health, Education, and Welfare co-sponsored a national sample

9



survey conducted by the Bureau of Census. We learned that of the more than
12 million children under 14, included in the survey, 8 percebt were expected
to care for themselves; 13 percent were looked after by the mother While she
worked and 15 percent were cared for in homes other than their own. Nearly
half of the children were provided care in their own homes, usually by their
father ar another relative.

Recent ederal'legislation has helpful to some extent. The increase
of $3 million in Federal aid available under Title V of the Social Security
Act will help provide more badly needed child-care facilities in the 49
States participating in the program. However, the problem is far from
solved. We must consider that between 1960 and 1970, a 55 percent increase
is expected in the number of working smothers, aged 20-44, with children
under age 6.

Certainly in our planning for the future we should recognize the fact
that it is not only mothers who work outside the hone who require community
services to help care for their children. The President's Commiosion on
the Status of Women pointed this out in its report, American Women..

Child care services are needed in all communities,
for children of ail kinds of families who may require day
care, after school care, or intermittent care. In putting
major emphasis on this need, the Commission affirms that
child cure facilities are essential fcr women in many
different circumstances, whether they work outside the
home or not.

The Commission further recommended child -core centers be included in
plans for housing developments, community center.,, urban renewal projects
and migratory, labor came and that after school and vacation activities be
provided for children whose mothers must be away from home when children
are not in school. "Failure to assure such services," the Commission
pointed out, "reflects primarily a lack of community awareness of the
realities of modern life."

The forward-looking urban .community is also concerned with other.
services which are needed to strengthen the home and permit women to discharge
more easily their family responsibilities and make a larger contribution to
the world around them.

Today's urban woman seldom can count on the assistance of grandmothers,
mothers-in-law and leaden aunts to share the home and'help in its operation.
While fathers tend to have a larger share in homeotking than was formerly

'Report of the President's Commission on the Status of Women, American
Women, U. S. Government Printing Office: 1963, p.19.
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true, they are away from home most of the day and the responsibility for
home management falls almost exclusively on the mother. To further compli-
cate her life, the growing mobility of today's jobholder may mean the
family moves frequently and is likely to be an anonymous entity in a
strange neighborhood.

2. Homemaker Services.

In this setting, the family must turn to the Community when illness
or other emergencies disrupt normal life in the home. Homemaker services
for those who can pay and those who cannot are as vital a part of a
community's resources as health centers, rehabilitation mervices2 family
counseling facilities sad opportunities for education-in homemaking.

3. Household Eteloment

A very real need in almost every community is to find readily available
household help. Yet in spite of the fact that there are many women seeking
employment, the nuMber of those going into household employment is rapidly
declining. The situation is of particular concern to our Women's Bureau
because we have found that low wages, poor working conditions, and the lack
of status attributed to this work doter many women from entering the field.
Nor are employers satisficd with the unskilled and often unschooled workers
who do apply. They tend to expect "miracles" and perennially seek that
"jewel of a maid "- -in spite of long hours and low pay.

There were 1.4 million wmen private-household workers, excluding
almost 350,000 babysitters, at the time of the 1960 census. I1 1964, the
median wage of those working year-round, full time, including the babysitters,
was only $1,082. That this is an urban occupation is reflected in the 1960
census figures showing about 74 percent of such workers in urban areas.
About 64 percent were Negroes and 54 percent lived in the South.

The Bureau's concern prompted us in 1964 to call a consultation of
representatives from social agencies, women's organizations, government
agencies and others interested in the problem. The consensus was that there
was a real need for concerted action to explore the problems and work out
new approaches to their solution. After a second such meeting, the private
groups involved formed the National Committee on Household Deployment in
February 1965.

In February' of this year the Committee vas awarded a $105,3600 contract
under the Manpower Development and Training Act for an Experimental and
Demonstration Program through which new approaches to recruiting, training,
and placement of household workers will. be possible. The National Committee
which has also received some funds from several commercial enterprises and
the American Woman's Association, ill work through local Community Committees
on Household Employment. These ;111 assist in conducting surveys of employers
needs, stimulate the organization of training programs and help recruit trainees.



Dr. Mirgorot Mbrris who is Froject Director of the committee is an outstanding
home economist.

bile this is a pilot project, we believe that it will give us many clues
as to how we can give this occupation greater CAtus, improve wages, hours
and other conditions of work end attract more women to it. Certainly it
should help develop new techniques for providing hem related services and
for training the workers who will provide them.

4. The Problem

Ascot disturbing aspect of our urban life is the persistence of a hard-
core poverty which, while it exists in rural areas and among the migrant
formatters, is concentrated in the cities.

At the root of poverty is the inability of too large a segment of the
population to earn enough to supply the basic necessities of life for them-
selves and their dependents.

Unemployment stood at 3,150,000 in February. This represents a drop
in the =employment rate ft= 4 to 3.7 percent, the lowest it has been since
November 1953. These figures reflect an encouraging growth in our economy
and they also indicate a measure of success in the Nation's war on poverty.

The role abase economist in the war on poverty undertaken by this
administration is a significant one, with may facets. I shall highlight

just a few in areas of tie home economics field that may be moat familiar

to you.

Consumer-education Specialists

Ubder the direction of a trained ham economist, teams are at work in
local neighborhoods to accomplish two goals: (1) to enable families to
-understand the cost of credit and (2) at the same time to mount an attack
on fraudulent credit charges, exposing those who prey on the poor. If
you were. to mount a motto on time American urban credit structure in many
disadvantaged neighborhoods it might read: "To them that bath shill be
given; from them that bath not shall be taken awry even that which they
hove." These words were originally spokennot in approbation- -but in
despair at the human situation of man's inhumanity to man.

The home economists are proving a most valuable ally in working with

poor families: to help then with budgetinato help them know how and
where to 'buy; to expose frauds and to organize the poor themselves to tske
appropriate action to protect themselves. To their surprise perhaps,.

=whom economists are finding themselves funcUaning as directors in

oommunity organization projects--a field formerly reserved to professional

social workers.
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Nutrition Education

Beyond this very strategic area of consumer protection, is the even
more universal need of consumer education for the nutritional develogasgt
of the family. Many who have come from rural areas to our urban centers no
longer have their small- or big-garden plots of fresh fruits and vegetables
(carrots and tomatoes for the picking) but rely on the local supermarket
where tomatoes are probably poorer and cost much more. There was a menu
pattern among many poor share-croppers who have migrated in largnumbers
to our cities which- -in spite of pellagra often characteristic--was still
better than what they are getting in the cities. Collard greens have some
food value; as do pigs' tails and sowbelly--among the most popular items
in my supermarket in Washington. But, I'm sure you will readily agree- -
these food patterns are not adequate for family health in .urban living. A
whole new crash program on nutrition education is needed as our people
become city-dwellers.

Department of Housing and Urban Development

A significant breakthrough in tackling urban problems was achieved. at
the Federal level with the establishment of the new Department of Housing
and Urban Development. In a television interview yesterday, Dr. Charles
Weaver, the Secretary of this new agency emphasized that the Department
concept of rehabilitation of our urban communities includes both human and
physical rehabilitation.

The Demonstration Cities Program,about which you will be hearing a
great deal more, Secretary Weaver described as designed to provide total
rehabilitation of deprived urban areas through a program which includes:

a. Increased education opportunities
b. Job Training
c. Homemaker Training

When Secretary Weaver was asked on the interview about the "most
pressing needs," he answered:

a. More qualified and trained people
b. "More know-how developed by experimentation
c. More money

All of this points to the need for a new kind of flexibility and new
kind of curriculum for.the-whole distinguished field of home economics.
This urban "revolution" calls or new pioneers - -and were not the early
in economists truly pioneers--to bring their resources to bear in
creating a better life for all people. Pioneering is a time of innovation,
creativity, experimentation but also a time for hard, disciplined work--
work that often cannot be measured by results, in the short run.

13



In conclusion, I want to paraphrase Zulus Lezarus who vas a schoolteacher
i&v.-12 she wrote the immortal wzrzds for the Statue of Liberty. These words
could be spoken by our cities today as they face disintegrating rural
Avorica P.ndthe influx of the deprived who are also the hopeful, eager
fowlers who came to our cities:

Send me your tired, your poor
Your helpless muses yearning to. breathe free:
The wretched refuse .4, your tired shore
Send these: the homeless, tempest-tossed to me
I, the Golden City lift my lamp beside the golden door.

How shall the whole profession of home economists contribute its insights,
its disciplines, its knowledge and know-how to create "olden cities"?

fa,

11.



Dynamics of Changel

Dr. Henry Brie:ken
Assistant Superintendent
Manhasset Public Schools

Manhasset, New York

Part I The Dynamics of Educational Change2

What causes schools to change the wv they allocate teachers, time,
space, or other resources? How is shifting to ungraded classes; programed
instruction, television, team teaching, large- and small-group instruction,
and the like, achieved within the institutional framework? given an exist-
ing set of dynamics and statics: how can more innovations be stimulated,
evaluated, and the best ones extended to other schools and school systems?

To study the problem firsthand in New York State, the writer vioited
thirty-five local school systems of every complexion (one hundred schools,
fifteen hundred classrooms), thirteen colleges and universities, the State
Education Department, ten regional college-affiliated school -stagy councils,
schools of medicine and agriculture, and a variety of professional, commer-
cial, and school-related citizens' organizations. The discussion that
follows is based upon the findings for one state, New York, but it has im-
plications for school systems throughout the country.

The Process of Change within local Schools

A school is a soda:. institution in which someone teaches something
to someone else with a mathod at a time in a place. The six major struc-
tural elements of the institution are teachers, subjects, students, methods,
times, places. This study focused exclusively on programs which require
significant shifts in the normal arm, Bement ofttlpseluiltutiamlaggftnts.

1
EDITOR'S NOTE: Dr. Briekells presentation included comments based

on his experiences reported, in the publication, Organizing New York State
fmr Educational e. Part I of his presentation is reflected in an
article from eory Into Practice, V-1. I, No.2, April, /962. Part II is
composed of short excerpts from a paper prepared for the N.E.A. Center for
the Study of Instruction.

2pesa1.....iitoPracice, Vol. I, No. 2,pp. 81-87, April, 1962.
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Tic writer did not investigate clezeroom practice--the behavior thatthe teacher is usually free to exhibit in his own classroom with hismat pupils. It was found that the public and the school board, the
administrator, and the teacher exert varying degrees of influence ininstituting broad educational changes.

Zs Public...13d the Bowl. Parents, citizens' groups, and boards
of education are not strong agents in determining the path of instruc-tional innovation, but their influence is decisive when exerted. Thepublic and the board are Important sources of demands for new or betterming, but not for gnecific instructisiaLinnovations, perhaps because
they know little about teaching methods. However, if they do develop
a liTtely interest in a new type of progremeoreiga languages in the
elementary school, for examplethat innovation is likttly to appear.

The public and the board ordinarily do not inhibit the profession
in iza..hsoducing structural innovation. Factors such as mutual selection
of ea& other by adeinistleti.ors aM communities evidently cause public
wishes to be absorbed into the schools so effectively that severe dis-
lamitAimas between the hopes of the profession and the ambitions of the
ecamaity are yaws. Thus the public is not identifiable as a separate.fares.

InAlamtgloteg. Instructiceal limavations of the type studied
ara intrelosed by administrators-not by teachers. Wen in the best
of eireinetauces for the expression of new ideas--in schools where
adalaistrative authority is exercised with a light hand and facultyprerogative is strongteachers seldom suggest distinctly new types
of working patterns for themselves.

21* casglesity of group deciiion-making and the difficulty of a
peer posies !choosing ameg several attractive possibilities (or, moreexactly* possibilities with different degrees of attractiveness forsack slur) are well known. The value of leadership and the uses of
authority in such a situation are also well known. An adadristrator
is powerful because he can marshal the necessary leadership, to precip-itate a decision. St way not be, and troves:Ay is nat/, the =idol
mom* of interest in a new type of program; but unless he gives it his
attention and actively promotes its use, it will not case into being.

'he greet significance of administrative initiative is heavily
disguised. Ibis*** like "democratic administration," "the team ap-
prouch," "shared 4ecis3on7maldng," and "staff involvement" are cannon-
place. .Behavior to match them is rue. The participation patterns in
widespread use are very often little 'lore than enabling arrangements,
organized after an administrator has decided the general direction
(and in some cases the actual details) of an instructional change. Thecontrol center of the school, as things are ITh9magei today, is the admin-istrator.
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The Teacher. In the absence of administrative initiative, classroom

teachers apparently can make only three types of instructional change:

1. Change in classroom practice--that is, any alteration in in-

structional procedure which a teacher can accomplish in his

own classroom without disturbing the work of other teachers.

2. Relocation of existing curriculum content - -au activity which

a group of teachers commonly initiates and can carry forward

relatively unassisted so long as there is no administrative
opposition. Atypical example would be the relocating of
arithmetic topics between the fourth and fifth grades to assure

proper dovetailing.

3. Introduction of single special courses at the high-school level- -

these are commonly terminal courses in a sequence. They are

often begun at the initiative of a teacher who has just returned

from an intensive learning experience, such as a summer institute.

Introducing the Change and Evaluating It

Professional suspicion about the value of innovations in other

school systems, and even about the sincerity of other Innovators, is a

widespread and serious inhibitor of educational change. Administrators

and teachers suspect that imuvrnew programs may have been concocted

largely to gain recognition for their sponsors.

The most persuasive experience a school person can have is to visit

a successful new program, and to observe it in action. Speeches, literature,

research reports, and conversations with participants outside the actual

instructional setting are interesting, but relatively unconvincing. How-

ever, anything "abnormal," "unreal," or "artificial" in the circumstances

surrounding an observed program -that is, anything appreciably different

from conditions in the visitor's own school system--can rob a visit of

persuasive effect. For this reason, people from a rural school district,

for example, have little interest in visiting a wealthy suburb.

Despite initial apathy or even opposition on the part of a number
of teachers, new instructional programs can be successfully introduced.

Faculty members ordinarily begin to prefer new methods within four months

to a year after a novel program has been introduced, regardless of their

very early reactions. It seems reasonable to believe that after teachers
learn how to do the new job, they feel competent and secure.

Proposed innovations often arouse feelings of inadequacy and un-

certainty in teachers. These feelings should not be mistaken for outright

resistance, to the change; this is seldom the case.

The key to successful innovation is providing assistance to the
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teachers as they begin to implement the new approach. More new pro6.-rams
have beat destroyed by inability than by reluctance.

In evaluating instructional innovations,pupil reaction is usual.,y1
considered sufficient as a criterion. In the eyes of the practitioner,
no other evidence outweighs student reaction as a measure of success.
More complex evaluative techniques are rarely used. Even if the normal
operation of the school produces pertinent information, such as scores
on standerdized achievement tests, the data are inspected with interest
but are almost never regarded as conclusive in and of themselves. For
e le, if achievement-teat scores show little or no difference as a
result of the new procedure (which is what they usually show) but students
nevertheless respomd to the instruction with interest or enthusiasm, the
method is judged to be superior to what was done before.

Instructional changes are nearly always reported as resulting in
improvement. Almost everything new seems to work better. The writer's
observations led him to conclude that the attention, encouragement, and
recognition given to teachers by persons outside the classroom during
the introduction of new programs are among the strongest causes of their,
success.

Classroom teachers normally work in such isolation that the kind
of attention provided by the principal and others during major instruc-

, ticsal changes can scarecely fail to ham: an Ethilerating effect. The
"Hawthorne effect"--higher production stimulated by a change which does
not alter the original resources- -evidently goes hand in hand with edu-
cational innovslion.

The Bole of Outside Institutions and Organizations

A number of organizations outside the local school system attempt
to insluence innovations. They meet with iced success.

tft.ft_eDartment. Because the state education agency
in Mx York is larger and more influential than that in most other states,
observations concerning it may have limited applicability. The following
sight fit a umber of othex state education departments;

Tbe department both promotes and inhibits Change. It encourages
the adoption of innovations that it officially endorses discourages
the adoption of others. Departmental discouragement inhibits all but
two types of schools- -the slow- movers who never even reach the boundaries
of state approval and the fast- movers who, in their own words, "Don't ask."

The depar bort has no adequate mechanism for encouraging experimen-
tation along lines that it does not officially approve. Despite many
recent urns to sponsor innovation, it is still essentially prudential.
In outlook and devotes much of its effort to regulatory activities.

18



It is entirely too small to provide direct service.to the schools.

the Colleges and Universities. Except fclr their role in training
teachers, which is universal/Fiegirded as bring of critical importance,
the colleges and universities have little influence on instructional
innovation in elementary and secondary schools. Very few of the local
programs studied during the survey had been suggested, planned, evaluated,
or even obsemd by college personnel--on either a paid or voluntary basis.

The colleges and universities are not well organized to exert direct
influence on elementary and secondary programs and do not consider this
to be one of their basic responsibilities. Institutions of higher learfling
are organized primarily to teach regular courses of predetermined content
and length.

For instructional shifts of major scope, it is necessary to deal
with the entire staff rather than with individual teachers. College
courses designed for a collection of individuals must teach information
and skills which will be useful in a variety of school settings. They
cannot be directed narrowly toward the needs of one particular system,
the form in which they would be most useful to a school system adopting
a new instructional program.

No one in the profession understands the necessity for continuous
in-service education as well as the college personnel who are providing
pre-service education. They said quite frankly, "We do not pretend to
turn, out a finished product." They assert that the colleges do not attempt
to equip the prospective teacher with specific instructional techniques,
but concentrate on developing a general professional wisdom fray which he
can draw the specific techniques that be needs for any given task. Actual
instruction in specific techniques was said to be the responsibility of
the schools which employ the college graduates--a responsibility which
moat local schools patently are unable to meet.

Despite college disclaimers of any serious effort to teach specific
techniques, the writer came away from the interviews with the strong
impr,ssion that certain specific techniques are indeed taught, but that
they can be better described as "currently in vogue" rather than as "basic
professional wisdom." These are exemplified by methods of using a text-
book, raking lesson pleas, and assigning homework. After close study,
the writer concluded that teacher-education programs do not train teachers
in how to carry out new instructional processes until those processes are
in general use.

2rofessional Associations. The professional associations are the
most effective communicators, not primarily because of their publications
and programs, but rather because of the opportunities they provide for
informal contact among individuals at meetings. (A talk with a trusted
friend who has himself experienced a new program is very close to an actual
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visit in its persuasive effect.) Notwithstanding their effectiveness
compared to other agencies, the commmaication which the associations
provide is random, disjointed, overlapping, and unfocused.

College-Affiliated School-S42&g2lAcila. The college-affiliated
school-study councils act primarrly as communicators of information.
They are rarely tied in directly with the process of changing the
instructional, approaches used in their member schools. These councils
are generally poorly financed and weak in influence.

The heart of the problem seems to be that the study councils are
usually managed by college personnel interested chiefly in discovering
new information and paid for by local school systems interested chiefly
in learning to do in the best way what is already known. The result is
an enterprise so underfinanced that it can perfnvm neither function
very well.

Private Thilanthrmiljoundations. The great contribution of the
private philanthropic foundations in education, as in other fields, is
that they have created conditions under which able people could be
freed to concentrate at least temporarily on limited functions. Some
promising new programs have resulted. Nonetheless, it is difficult for
private foundations to promote the spread of any distinctive instructional
approaches that they have sponsored because of the professional suspicion
aroused by air new approach, particularly one which is being actively
advertised.

...ercOatioComnialns. The commercial organizations, such as
textbook publishers, are extremely powerful. When they promote an
instructional change, a great wave of ieluence sweeps over the schools.
On the other hand, once they begin to market a given product, they serve
as powerful inhibitors of change because they seek volume distribution
and repeated sales of the same product.

in all, the commercial organizations tend to be a unifving
influence over curriculum content and instructional methods not only
on the state-wide level, but nationally as well. They seem to hold the
utter schools and the better teachers short of the point they could
reach, while taking poorer school systems and less capable teachers
further than they would otherwise go.

The Three Phases of Instructional Innovation

The key conclusionpf this study is that the design, the evaluatign,
and the dissemination of innovations are not at all the same. They are
three distinctly different processes. The circumstances which are correct
for any one of them are essentially wrong for the others. They cannot be
reconciled. Moreover, most of the persons who work well in one phase do
not work well in another.

20
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The hallmark of the ideal design setting is freedan; the hallmark
of the ideal evaluation, setting is ontrol; the hallmark of the ideal
demonstration setting is

Phase 1: IVEURIIteAkikcircumstances for the deaf. gn of an
Wrovedinstactionalroach re artificial, enriched, and free.
At their best, they provide a group of hieS4 intelligent people, a
soden/hat limited problem, time to concentrate on a solution, ample
money and resources, freedom to try almost anything, the likelihood
that the solution will be used somewhere, and the prospect of personal
recognition if the problem is solved. The more artificial, enriched,
and free the setting, the more distinctive the innovation it is likely
to produce.

Phase 2LIVIluation The ideal circumstances for the evaluation
of a new LaEtEDALODA1.1NM/MLMftAte2211tugtf-,4 closelY obserysft, and
WM. At their best, they provide conditions in which the forces
that might influence the success of the new approach can be controlled
when possible and kept.under close surveillance when actual control is
impossible. The freedom which is essential in searching for a good
design is destructive in making a good evaluation.

Phase 3: pissemination. The ideal circumstances for the dissemination
gfanHAR2EoahthroAa_-----M&I!smonstratipn are those which are ordinarY,

=enriched, and_nusgao At their best, they are exactly like the every-
day situations in the observer's own school and cannunity. Anything
which the observer could label "abnormal" or "unrealistic"--such as the
enriched conditions necessary Aar good design or the controlled conditions
necessary for proper evaluation--robs the observed program of persuasive
effect.

The most formidable block to instructional improvement today is
that education--nplike medicine, agriculture, and industry--fails to
distinguish the three phases of change: design, evaluations and dis-
semination.

Part II Two Change Strategies For Local School Systems].

aistnlecalt era s

This paper lays out two major strategies a local school srstem
might use to bring about change in its inEtructionawogrartafter it
has identified shortcomings in the learning of its students. Both

1Short excerpts fran a paper prepared for the NE& Center for the
Study of Instruction, Oct. 1-3, 1965.
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are elaborate. In choosing to deal with change strategies available
to those inside a school system, it ignores a panoply of forces in
the outside school eindronment which are far more powerful than any
vhi ccrIm"ii be generated "titan the school. With that caveat clearly
in mind, we proceed.

The major strategic decision for the local school system is
whether it will invent a new instructional process or will adopt one
invented elsewhere. Sere the main road forks.1

Local Invention - A Set of Conditions

rev school systems are naturally rich enough in resources or
free enough in atmosphere to provide the necessary hothouse conditions
for the invention of' a truly new instructional program. Faculties are
so heavily burdened with the duties of operating current programs that
they cannot simultaneously work out better ones. Thus the school system
seriously intending to develop its own innovation must deliberately
create an invention setting, the ingredients of which appear to be
these:

1) Alpo of hibly intelligent people with differentiated roles.

It seems clear that shared goals, cross-pollination
of ideas, mutual support during-failure, reinforced exhil-
aration Suring success, the convenience of a sympathetic
but critical hearing from fellow workers, and the creation
of a cadre devoted to the spread of the ultimate invention
are more than sufficient reasons to create a group rather
than to rely on Individuals worktng separately.

iThere is a third branch, most people would assert, called adapta-
tion. Adaptation, in the conventional wisdom, represents the best of
the other branches, being as it were an ingenious blending of invention
and adoption. It is almost universally recommended and most schools
claim to use it, My own observations have been that it is indeed a third
pathway, usually laid out by wandering aimlessly back and forth between
the other two, a pathway filled with trees and underbrush. Most adapta-
tion, as I observe it, is not so much a shrewd redesigning of an outside

program to fit special local contours as it is a matter of knocking the
coraers off trying to get it through the doors of the school. teat gets
inside looks like what the school was ca le of under and

coPY
tics= can

etwommoraI.-- its impressions of e innovation, so to speak -- a poor
than an improvement over the original. In any case, adapta-

be understood as the invention of modifications in what is
and 11 not be treated se....;at.
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2) A Limited problem.

Unless the problem area is narrowed so that a definite
problem emerges which the group can solve with the time,
talent, and funds available to it, success is not likely.

3) Available time.

Considerable working time must be allowed if a true
innovation is sought.

4) LEecial place in which to work.

The choice of a work setting somehow separated from the
familiar working environment enhances the sense of special-
ness which a successful working party always seam to develop.
And it eliminates many int:rruptions.

5) An expected product.

Without in am/ way predetermining the nature of the
final instructional program to be produced, it should be
clearly established that the working party is expected to
come up with a definite body of school practice which can
be used to solve the problem.

6) Fundamental knowledge of human behavior and of subject

content to be taught.

It is extremabr valuable to infuse into an invention
setting fundamental knowledge on which instructional techniques
can be based. Principles from psychology, sociology, anthro-
pology, and other behavioral sciences give the innovating
group a broad platform on which to erect pedagogical meth-
ods.

If the working party is placing subject content into
its new program, it is essential for it to have a deep know-
ledge of the subject selected.

7) Proper equitment and materials.

One characteristic of the schools in this nation which
seems quite unlikely to change is the universal dependence
of teachers on instructional equipment and materials to
carry the subject content and often to guide the methods
of their teaching. From this we can predict that a design
team is entirely likely to express its ultimate invention
in equipment and materials. It follows that the group
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must be given its choice of the maponents alreacty on the
market, and, more important, must be given the capability
for producing novel equipment and materials over the
entire spectra of audio, visual, and printed media.

E) efforts.

It is desirable although not essential for the innova-
tion team to know how others are attacking similar problems.

9) Freed= to design omisaoach.

Any kind of restriction in an invention setting lessens
the chance of getting a truly distinctive answer.

It is probably best for the working party not to be
guided by asemptions about what would be acceptable in the
field -- at least in the exploratory stages -- because it
is &Nays conceivable that a new program of superb character
could be widely disseminated even if quite distinct from
those currently in use.

10) Try-oat situations,

The designers must 'be offered locations in which the
innovation can be tried repeatedly, redesigned if necessary,
and tried again as a part of its actual invention.

11) The likelihood that the innovation will be used.

Most members of invention teams need to feel that if
they design a useful program, a use will be found for it.

12) Thrizooisso if f the innovation,is successful

The invention group should be promised the option of
broadcasting the results of their work in person and in writing
if they wish to do so.

Local Ad lion - A set of conditions

vention of modifications. It seen reasonable to believe that high-quality
modifications can only come out of rich invention settings.

Adaptation, as indicated earlier, can be best conceived as the in-_

Most school systems must adopt their instructional, programs.
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Depending upon the magnitude of the change, the following conditions

appear to be necessary for authentic adoption and successful use.

1) An identifiable.innovation.
somumar

The new program mast be in a form which is identifiable

describable, and reproducible. An instructional innovation

must be adopted as a body of practice.

2) Public acceptance.

Public enthusiasm for the specific innovation is not

necessary. (A particular innovation may not even have high

visibility to outsiders.) However, while public neutrality
is harmless, public opposition would in all likelihood.

devastate the innovation. Thus opposition must be pre-

vented even if enthusiasm is not aroused.

The public must be informed about a change so that

it will not come as a surprise and arouse opposition for

that reason alone.

3) slaw administrative endorsement.

If any principle is well-established, it is that a positive

desire for the changeover -- not merely a neutral acceptance --

must be displayed by the administrative staff.

4) Balanced attention to the novel and to the familiar.

Probably the most delicate balance to be struck in the

introduction of an innovation is that between pointing out its

familiar elements (to reassure teachers) and pointing out its

distinctive ones (to show what the change is).

5) Convermemren reference o norms.

Staff members belong to professional associations
outside the local school system and to other outside groups
which can grant them status and prestige.

Favorable opinions of the innovation by outside
professional leaders, by colleges or other schools which

lgraduates wil attend, or use of the innovation by highly-

regarded school systems should be called tc the attention

of prospective local users.

6) ItElLitaff awareness and interest.

25

Cr" .-.I.MI1VONNIs.



,1.01111111111....011011=1111MIIMIND

Simple awareness can be established by printed
material and by references in speeches. At a later stage,
actual interest must be developed. A kind of "artificial
visit" is needed.

Itis at about this point that the staff will want
to examine the actual instructional equipment and materials.

7) A sense of staff involvement.

It is highly desirable to have the prospective
adopters (or representatives they have chosen) join the
process of inquiring into the innovation.

8) Themcip. decision to try innovation.

9)

This is the great moment in the adoption of the inno-
vation - events rise to this peak and trail downward fran it.

It seems to be established beyond doubt that the best
way to answer such question s is to have prospective adopters
visit a site where to innovation is in actual use.

Testing pros= amended,

If a, desired innovation does not coincide with school
achievement tests, those tests must be made to coincide with
the innovation.

10) Prohibitive .is removed.
Regulations which adfOt prevent - or appear to prevent -

the adoption of the innovation must be amended, suspended, or
otherwise lifted aside so that prospective users can see
clearly that those barriers have bee! removed.

11) id's weal modified.

Soma innovations require more space; some require new sub-
divisions of old space; some require more flexible allocations
of it from day to day.

12) Time schedules adapted.

It the innovation requires more operating time, or a
shift in time placement, or more flexible time scheduling,
arrangements for accomodatind it should be planned in advance.
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t4sterials and equipment provided,

Among the supremely critical conditions of successful

innovation is the ready availability of teaching equipment

and materials.

14) bra start -up

To change requires more energy than to remain the smile.

15) Initial staff

Of all the steps in adopting an innovation, the most
consequential one is training the staff to conduct it.
This is the key to success, an inescapable requirement
of authentic adoption.

All the equipment and materials teachers will need to

teach the programa should be employed by them during their

training.

16) Continui training.

Turnover in school faculties is so high that in-service

training in the new approach must be given continuously.

17) 21141201nErs.12102119.14Tticm.

Some form of trial befOre permanent adoption serves

as a final reassurance to the staff that the ship can
still return to shore if the voyage seems doomed. There
are two major forms the trial can take: 1) pilot use in a

few selected settings, or 2) universal temporary adoption.
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A Framework for Program Developmentl

Dr. Lawrence Etrosage: Department of
Education, Michigan State University

I look upon this meeting of home economists who are considering
the whole area of wage-earning occupat .tons as a rather historic occa-
sion. I am sure the outcome of your efforts will nave a national
impact, and I am excited about the fact that I have the opportunity
to share this experience with you people. I hope that out of it
will come all kinds of innovative activities.

I would like to talk about a kind of conceptual framework of
program development, and secondly, about a specific local community
situation, its agencies and instrumentalities that we will be working
with in developing wage-earning programs.

First of all, I would like to mention six things I think all people
in vocational education (trade and industrial, agriculture, business,
distributive education, home economics) ought to look at in this year,
1966, in projecting where the program of vocational education should
be in the next decade or the next 15 years. It is the undergirding
rationale for what I am going to be talking about. These are not
original with me; I wish they were. A representative of the Ford
Ibundation, laid these planks in connection with educational programs
in local communities. It me share with you the six things to which
all people in vocational education must somehow subscribe.

(1) Vocational educators must have the capacity and the willinsness
to see the ccanunity and its vocational education needs as a whole rather
than a collection of agencies and self-interests. Prom ray own point of
vv ;vs the day that we could look upon the four areas that have character-
ized .rocational education as separate and discrete is long gone. As we
look at the occupational world, what I see increasingly is the occupational
man. No longer are occupations going to fit the neat tidy packages into

'EDITOR'S NOTE: This article was prepared from a transcription
of a tape recording of Dr. Ibrosage's presentation. Tb.e illustrations
were taken from the recorder's minutes. As such the article is
subject to the inevitable errors.
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which we have plugged them in the past. In other words I think people
in he economics education must work closer with people in trade and
industrial education. People in trade and industrial education must
work closer with people in agriculture because tbe nature of the
occupational world is such that it demands this kind of relationship.

(2) There must be the capacity to set acme common goals, to fix
oriorities, to develop new approaches, to test these in action and to
evaluate performance against national as well as local standards.

(3) Another capacity vocational educators must have is the capacity
to mobilize governmental as well as private resources and to forge
working relationships among agencies of both sectors. I would may
this has particular applicability to the task in which you are engaged
and are undertaking for the future.

(4) The capacity to involve and to affect critical centers of community
power, i. necessary to break the bottle -neck in education, employment,
law and health and other fields.

(5) The capacity to finance the considerable cost of research and
ocperimentation is no less vital.

(6) Finally, vocational educators need the capacity to convince the
people involved -- on the one level, industrial, business, labor,
governmental and civic leadership, and on the other level, the woman
affected -- that these programs are for real; they are not window dressings
for the status quo, not a crumb dropped conspicuously by the affluent few
who dine at the commanitymain table.

I would like to point out thirteen leadership sensitivities which

individuals responsible for developing programs in wage-earning occupations
in home economics must consider.

Communication

We must learn how to communicate with mauy different groups with
which we have not been communicating. Communication is not something that
exists in a vacuum. Communication is an all-pervasive ingredient to almost
every act involved in program development. We must consider cJmmunication
as it relates to the other twelve leadership sensitivities I am going
to identify. Notice on Illustration I that the arrows are double headed
between communication and the other leadership sensitivity areas.

Ends

Anyone in the leadership capacity must have the ability to do two
kinds of things concerning the ends of the program. One is to state the
objectives very clearly. If we do not have clearly stated objectives
in terms of wage-earning occupations, it is going; to be exceedingly
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difficult for us to comumicate to tha multiplicity of groups external

to the school system. It will be equally difficult to commtmicate

within the internal system.

The other dimension of the question of ends, is goals. In

program deve3opment, in addition to the specific objectives, we also

must consider long range goals. These goals must be clearly stated,

particularly in dealing with periods of five to ten years in advance.

In other words, MAP leadership sensitivity is to try to answer the

question: that are we about or what are we trying to do?

Means

Bow are we going to try to achieve the objective or how are we

going to try to achieve the goals which we have established for our-

selves? that kinds of plans are we going to dvirelop? at lewd of a

long range plan wilt expedite the long range goal? :moat kind of

planning is needed for short range goals? Of more importance, how will,

we link the long-range and the skort-ranze goals?

Thole Identification

Sensitivity to role definition is of tremendous importance in

the kinds of involvements thatCri n be anticipated. Most communication

break -down takes place in the whole question of ends, either because

the is and objectives are not clearly stated, or because roles are

not clearly defined. idto is going to be responsible for what? for

example, what is the role of the advisory casmittee? Can we define

the role of that committee elearl,y? Will that committee see itself

as a policy-making body rather than an advisory body? In the put

when advisory committees have gotten into difficulty, it was frequently
because their roles had not been clearly derinad. Now do we clarify the
role of the employment service? Are we going to involve organizations
and voluntary groups such as the MW? They certainly have a role to

play. Now are we going to define their roles so that there is understanding?

The nut leadership sensitivity, froa my point of view, is creating
the kind of an atmosphere in which people can work together. I am re-

ferring to the feeling, the tone, or the mood that exists in a group of

people who are attempting to work together to arrive at some common goals.

We know that the atmosphere can be characterized differently. Swing
listened to some home economists talk about the environment in which they

work, I can only conclude that it is still a man's world. The decision

miking that takes place frequently is not necessarily from the point of

view of what is best for the home economics program, but what is best

from a male point of view. Por exemplA, if the decision maker has had

most of his experience in the area of trade and industrial education, in

all probability, he rill give the area of trade and industrial education
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a great deal of emphasis. If the individual has had most of his

experience in agricultural education, you can rest assured that decisions

will, emphatically reflect this area. Tais is the kind of hard reality

of life in which I think unfortunately too many of you people find your-

selves. The atmosphere frequently is characterized by strain, tension,

and insecurity. If you have experienced this in your relationship with

your peer group or with your superiors, you will recognize that it can

also be experienced by those people you will be working with in develop-

ing programs. Those of us who are in leadership situations are the

people that are responsible for creating the atmosphere.

Participation

Next, is the whole matter of participation. We are talking about

more than Just merely getting people together to sit down and talk about

some of our problems. There are three ideas in this matter of partici-

pation as I see it. First of all, it is the mental and emotional involve-

ment of people. Itople who are really going to participate in program

development have to have the feeling that they have a mental and emotional

involvement -- "I am really in on this thing." Second, to gain effective

participation the individuals must feel that somehow-they are making a

contribution to the situation. Third, they must sense a responsibility

for sharing.

Identity

Identity is a leadership sensitivity that maybe a problem. We

have found community and agency people are willing to come together;

they are willing to discuss a problem; they may be willing to say, "Yes,

we will cooperate in the solution of the problem." Then, everyone leaves

and nothing much happens. I think part of the problem is that people want

identity; they want to sense some identification. As home economists you

want to preserve your identity, but if we are working with cannunity

agencies, with business, or with governmental agencies, we must remember

that they want some identification, too. When these people begin to feel

that they are losing their identity and are being subordinated to some-

thing else, watch and see what happens. They are not going to be inter-

ested in having a part in what we are attempting to achieve.'

Individual Differences

Sensitivity to individual differences among the agencies with which

we work cannot be overlooked. Their objectives and their goals may not

be the same as those that you cherish. Consequently, we must recognize

that there are differences in the groups as well as the people with which

we will be working.
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Social Control

The whole question of social control is the next leadership

sensitivity. mien we get groups of people to work together we find that
in reality there are two types of organizations at work -- formal and

informal. The formal organization may be reflected in a kind of organ-

izational chart. But when you learn how things get done, you realizes
they don't necessarily I ].low the organization chart. The minute you
put people into boxes your organization chart doesn't work any more,
and it doesn't work because you have individual differences. I tbirk
that if you studied your own organization very, very closely (national
associations, etc.) you would discover that the way we say things "ought"
to happen is not necessarily the way things do happen. This is because

we find other ways to get things done. I think we need to pay attention

to this. In program development we need to recognize the way activities
take place may not be indicated in the organizational pattern; this is
largely because or the informal. interaction that takes place among people.

limn Relations

Sensitivity to human relations would seem to be self-explanatory and
therefore it will not be discussed here.

GrouL.Standards

Group or individual- standards are the level of individual or group
operation that is acceptable. Some groups insist on high levels of

performance and others are satisfied with mediocrity. In most instances

the difference lies in identifying what is par for the course. What

constitutes a good standard? sat do we mean for example when we say,
"This school has a good home economics program"? We are taking a look

at that school in terms of acme kind of standards or criteria. The

standards of the group influence the criteria for the program.

Group Evaluationo

I' we have established certain kinds of goals and objectives, we need
to ask pariodicall" lbw are we doing?" If there is any vocational
education area in A we have not quite measured up, I think this is
the area. Our evalutition tools are not the best. We have not bad time
to do the kinds of things that need to be done in evaluation. the inter-
esting part or it all is that at this juncture in history ve are begin-
ning to see that same of the private foundations and some of the private
research organizations are really doing more from the standpoint of depth
evaluation in vocational education than most vocational educators them-
selves. Ibr example, I cite the kinds of studies in which the American
Institute for Research is engaged. They have made some national studies
of the process and the product of vocational education. We have never
had a study of this depth, before, in 49 years of vocational education.
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Even these studies lack something from the standpoint of sophisticated

evaluation techniques.

Finally, there is the whole concept of size. We are going to have

to recognize when we talk about the concepts of size, and communication
and programs that what is done in a smaller community is, of necessity,
different than that which is done in a larger community. We have found

in sore of our evaluation studies that frequently the most effective
program is not in the very small communities or the very large community

but it is in medium-sized communities. Some of our findings show a

higher student cost for vocational education in the medium-sized
communities than in either the larger or smaller community. There is

better equipment in the middle sized community than in the large or the

very small community. These are same of the kinds of things we have to
take into consideration in program development, depending upon the size
of the community or the size of the program. These then are thirteen

leadership sensitivities that any individual working in program develop-

ment must take into account.

Now, how is this reflected? I am going to try to project what I

have said up to this point into an organizational structure. I have set

up a hypothetical ccomanlity program which I shall call the Clearview

Vocational Education Program (Illustration II). I am assuming that the

Clearview Vocational Education Program involves a multiplicity of

communities. This, increasingly, is the pattern. First oral there
has to be an overall advisory council to determine the direction of the

total vocational education program. General program areas, agricultwre,

office education, home economics, etc., are considered on a community-

wide basis.

In home economics you will be concerned with general home economics

programs and with vocational home economics programs. I have included a

third category for which someone should have some responsibility, the

professional aspect. What are we going to do with the people who now
have degrees? Who is going to see that something happens to these people?

It can be done. Persons in the audience here have demonstrated very

beautifUlly what can be done to update professional people as well as to

look at Whn is necessary in both the vocational and the general levels

in a total home ecclamics program.
.4

Under the vocational program, I hear people talk about the regular

program. Then I hear people talk about wage-earning programs, in some
cases, as separate and discrete. I think ultimately in terms of long

range planning we are going to have to get away from talking about the

regular program and the wage-earning occupation program because I think
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both of these are going to be synthesized together at one point. For

wage-earning programs on a community-wide basis, we need to have a

program develwment committee. This program development committee

in a sense is the advisory body for wage-earning programs. Stemming

from the program development committee is a steering committee made

up of a few melibers who can help us in policy making.

Specific programs will be developed through communication, through

human resources and through financial resources. These then are the next

four categories of program development: (l) Identification of Specific Pro-

grams, (2) Development through Communication, (3) Development through

Human Resources, (4) Development through Financial Resources. Starting

with a plan of action for home economics wage-earniLg education let's

take a look at the specific program areas. What are the majov areas in

which specific programs might be developed? There are health occupations.

There are certain kinds of occupations that deal with food. There are

occupations that deal with child care and one could go on. But I hope

you don't find yourself trying to define with the greatest clarity these

various occupational. areas.. Because if you do I think you are going to

be spending the rest of your time trying to arrive at definitions and

there isn't going to be very much action taking place. For example, if

we didn't do anything about the learning process until we got a clear

cut definition of how learning takes place, we wouldn't be in business.

We still can't define how learning takes place although we make certain

assumptions. What I am saying is don't get bogged down in definitions.

Moving on to the second category, we develop new programs in health

occupations, food, child care, etc., by communicating with three groups

'in general. First, the people that are going to be affected by it --

students. I am talking not only about students in high school, but also

about those who are adults, thbse who came from middle class families,

and those who come fran disadvantaged families. I am not really sure that

we know how to communicate with the people who will be affected by many

of the kinds of things that we will be doing. If for example you establish

a program to train aids for low-income families, we have an entirely

different communication problem because of the people affected. If we

are talking about a program for people-in higher education levels the

value system involved is entirely different. The people who will be

affected by the program, then, is the first group we are going to h2ve

to think about in terms of communication.

The second group with whom we are going to have to communicate

includes the people who are implementing this program, those in the

leadership capacity.

The third sub-group in the communication category represents the

people supporting the program who in a sense are the decision makers.

If I am a home economics teacher and I ::ant to do something about wage-

earning occupations there are certain people that must be contacted to

legitimize the action. that I am planning to initiate. These are the
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decision makers. If there is a home economics supervisor in the
community, a director of vocational education, a superintendent of
schools, a dean or president of the community college, or a director
of adult education we need to communicate with these decision-makers,
people who are supporting the program.

The people who need to know about the program make up the fourth-
sub-group. If we establish pilot programs involving some university
people as consultants and some people from the state department of
education, they need to know what we are attempting to do in terms of
program development. Then finally, the people who should know, the
general public. The people in the community should know what we are
attempting; to do.

Illustration III shows another way of looking at communication.
The home economist is placed in the center. AU. you need really in
addition to the home economics educator is two other groups to have a
program, the educational family (the acimirristration broadly-conceived
and faculty), and the students. You don't have to go any further.
But it is pretty risky for one to confine his or her efforts to these
two groups. I think we have to go beyond that; we have to involve more
individuals.

I would put into the next ring of the circle what I call key people.
Piy key people, I mean leaders in education, business people, and those
in labor and government. Now we have gone beyond the educational family,
starting out into the community. Now, you can stop at that point and
still have a program, or you can continue moving into a fifth circle
that I will identify as cooperators. The term cooperators may refer to
organizations or individuals, perhaps a home economics group, AMU, a
Kiwanis Club, all kinds of organizations with whom we may cooperate.

Then, going to the sixth ring of the circle, I have placed those
I would refer to as supporters. They don't necessarily have to cooperate,
but they support what we are attempting to do. One can get supporters
from the professions, frcm racial and cultural groups, the weban league,
from industries. They are not necessarily as directly involved in program
planning as are the key persons. Then finally, I would go to the general
public, including all of the people in any given community.

Again, your program could stop right here, but as it involves more
and more people in the community, to that extent in my estimation, will
the program be successful, and deeply rooted in the community. One of
the concerns at the present time is the matter of linkage between the
school and community organizations. Radially, we need to involve. many,
many more individuals.

.

To be more specific now in terms of communicating with the people
who will be affected, we are going to have to take into account the
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language barrier with which we will be confronted es we v.ork with sane
groups of people. It seems to me there has to be lateral communication
among the people affected, those implementing and those supporting the
program, For maple hale economists in the public school structure
will need to coam.unicate with not only their own faculty but also with
dietitions in hospitals, in industry, and with many other groups that
are not necessarily associated with the formal educational family but
who can help Pram the stand point of implementation. We have indicated
that these specific programs are going to be developed through communi-
cation with five audiences: (1) the people affected, (2) people implementing,
(3) people supportinr_s, (1k) people who need to know and (5) people who should

ka2OW.;

In a configuration showing three major categories of human resources
we see: (1) educational. rkgencies, (2) connumity service agencies, (3)
voluntary groups (Illustration IV). 'Tracing through the human resources
of the educational agencies, and thinking in terms of the totality, how
can we involve as many people as possible who can make a contribution to
a program? One place to start .working with educational agencies is at
the university lovely For example, we can work with specialists in the
univeratt7 if we are dealing with food service. Help is needed from the
administrators in universities if you are going to call upon these people
to work with you on pilot projects. Departzaent heads and deans make
decisions regarding loads, and time expenditures that are involved. The
third area in which universities can be involved is in research.

If we have either a general or a vocational. adult education program
in a ecemunity, what do we have to take into consideration from the stand-
point of educating adults? *at kinds of things can we do at the secondary
level in both toe vocational and the general hone economics program? How
can we involve teachers at the primary level? Were does guidance start?
Does it*start on the junior high school level, the .elementary level?
Thinking in terms of totality, what should be taki.._.:g place on each of
these levels in the exploratory function? For the educational aspect of
buiness and industry we look to trade associations since they have an
educational responsibility for their membership.

Developing human resources through service agencies may reach depart-
ments of welfare. don't think that we can carry on certain kinds of
programs in isolation from such service agencies. There may be certain
kinds of programs which can be implemented by the Red Cross, Visiting
Uses Association, Department of Welfare and township trustees. Next
we need to consider how to call upon voluntary groups that are established
to work with us in program development. In scene cases, in addition to
searching out voluntary groups we may have to create them. The solution
to the poverty program, for example, calls for people who are indigenous
rather than external tr.: the system.
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ILLUSTRATION IV
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In the fourth category, financial resources (Illustration V), welook for material support through direct taxation, through support ofthe public schools. Certainly one can look for financial resourcesthrough voluntary contributions; this is happening. Finally if we areresourceful enough, how can we tap the foundations? Can we be creativeenough to develop the kinds of proposals and the kinds of research thatmight attract the foundations? Can we get research funds to establishpilot and other research projects?

To move onto one final aspect let me suggest a system of relation-ships and program development in a rural community (Illustration VI).This system came out of some eiperimentation that we have been workingwith now for eleven years. The Michigan State University AdvisoryCommittee has been working with two communities to get some real answersto this whole question of how to establish relationships among, the univer-sity, a local school system, and the conmunity and industry. Working withadministrative persons such as a school superintendent involves roledefinition. How do you define the role of consultant? What do you wantthe university to do? What I am saying is that we must define roles.In this particular situation the role of the Michigan, State UniversityAdvisory Committee was defined as: (1) consultation, (2) interviewertraining, (3) research, (4) coordination and (5) publication.

An action committee was established in that local community and thefunctions of that action committee were (1) to plan the action and (2) toorganize for the activities of survey, interpretation, responsibility forthe pilot program, evaluation, and the follow up. In order to get theadministrative cooperation of the community industry, broadly conceived,the third group was established.
Beyond administrative cooperation we'wanted the community industry group to designate the interviewers.

There are tuo ways in which you as a person in a leadership capacity,particularly that of participation, can move; two points of departure.You can say to yourself, "I know everything that needs to be known abouthome economics education in wage-earning occupations. I am going to makea decision as .to what this program is going to be like." You can set upa program and you become the expert, Or on the other hand you can say toyourself, "Anything that we are going to do in this program is going tohave a new approach. In addition to getting the facts and informationwhich also serve an educational functioz, we are going to involve as manypeople as we can in order to utilize the educative function." I wouldmake community studies and surveys even if I had all the information Ineeded to have to start a program. I would do this because I think theeducative function is that important. The people in the commuoity gothrouga self-discovery as they become involved in digging out certainkinds of facts. As they internalize this project they sense what the realneed is Frequently we who are edr-ational experts go ahead and get datatogether and we try to pr sent this to people. This does not have thekind of impact on people as does the process of self - discovery.
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Illustration VI

System of Relationships in a Rural Comunity
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Who is in a better position to do. interviewing to get information

about wage-earning occupations for women in a comity than employment

managers and personnel directors? They do this evervdEy. Interviewing

is their job. This is their area of expertise. Wien we conducted surveys

for needed information we used people from the community or people from

the industry -not necessarily the professional educators. We found two

things; a higher degree of expertise in interviewing ability; and as I

indicated before, internalizing this kind of experience, they learned.

They, tbtmselves,discovered the need.

We made the people in the community and in industry responsible for

interviewer training, rather than people in public education. (It was

interesting to find that they in turn called upon people in the university

for assistance.) We made the conmunity-industry group responsible for the

utilization of data. We found, time and time again, individuals from

industry and business could interpret some of the data much better than

we could as educators.

Let me just sdmmarize with four points. I think those of us in the

field of vocational education are going to have to look at our programs

a little bit differently than in the past. Next, all people in vocational

education have to work closer together than we have because if we have had

experiences that would be helpful to each other these experiences and

competencies should be shared. Third, we need to develop some kinds of

leadership sensitivities in terms of those 13 concepts that I have indicated.

Finally, you can develop a program from a narrow point of view and still

have a program, or you can decide to involve as many of the people in the

community as possible to help you do the kind of thing that needs to be

done. Some of these notions may be new or different to some of you. I

hope, however, that they are not quite as different as those of, the little

teenager, who was looking over the labels at a perfume counter in the

department store. Finding such captions as "Night of Passion," and

"Embraceable," she looked up at the clerk and asked, "Don't you have some-

thing for a beginner?"



Development of Post-High School Programs'

Berenice Ehllory
Chief, Home Economics Unit, Occupations Section

U.S. Office of Education

What do we mean by the term post-high school? Literally it means

"after high school." It is the educational system which offers instruc-
tional programs after the high school becomes inappropriate to meet the

needs of youth and adults. It often provides for both full-time and part-

time educational. programs.

Ten years ago there were fewer than 500 public institutions offering
post-secondary occupational education in America. Today, there are twice

that number. Ten years from today, using the same rate of growth, conser-
vative estimates will, increase this number to 2,000 institutions offering
vocational education after high school.

The institutions offering post-high school programs maybe grouped
according to five types of organizational structure: high school, voca-

tional-technical school or institute, technical institute, the community
or junior college, and the university. Under the Vocational Education Act

of 3.963 all of these institutions meeting the "area" criteria in the Act
may be classified as area vocational schools. Each of these schools performs

a necessary function in post-high school occupational education. Their main

characteristics may be described as follows:

111011..

High school - A secondary school offering post-high school occupational
programs in addition to its regular secondary vocational

curriculums.

VocationalAechnical school or institute - A school specializing in
occupational education which may oparate as a high school

although it is usually a post -high iimtitution. It may
be administered by a local school district, a county
school system, or it may be administered and operated as

a state school.

his paper draws heavily on: "Post-High School Occupational Education."

Prepared for use in the Regional Conferences conducted by the Division of
Vocational and Technical Education during January and February, 1965.
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Technical. institute - A highly specialized single purpose institution

offering training in technical occupations in which
emphasis is placed on the application of the functions/
aspects of science and technology.

Community or junior college - A two -year college providing short and

long-range occupational programs as well as parallel

academic college programs.

University - A division or department of a four-year institution
offering occupational curriculum designed to fit persons

for gainful employment in recognized occupations which

require less than a baccalaureate degree for entry.

The majority of students who enroll will probably be between the ages of

18 and 25, although older groups are often represented in such programs of
occupational. preparation. As more and more programs develop, it is likely

that we will find a wider age span among the enrollees in such courses.

In this presentation I will discuss briefly the need for post-high school

education, explore some of the urgent problems, and review briefly some of the

types of programs at the post-high school level which are being developed to

prepare for occupations using home economics knowledge and skills.

Need for st-high catiochooeducation

It is a bit amazing to realize that we are starting to prepare the leaders

for the year 2000. The post-secondary 18-year old of today will be the past-

50-year-old worker in the year 2000.

Young people in large numbers will be the outstanding characteristic of

the work force in the next 10 to 15 years. To illustrate: according to infor-

mation from the Occupational Outlook Handbook the number of 18-year, olds in

1965 was 3.8 million. Ey 1975 this number will have risen to 4.1

Young people under 25 will account for almost half of the net increase of the

labor force between 1960 and 1970; their proportion growing from less than 19

percent to more than 23 percent. From 1960 to 1975 the labor force will grow

from 73 million to 93 million, an increase of 27 percent. Those under 25 will

equal 42 million in this 15-year period.

The presence of so many who must find their role in society and make their

contribution to the economy of the society is significant. The majority of

this group ve.1l not require a baccalaureate degree as preparation for work

but they will, nevertheless, require more than a high school diploma. The

findings of the President's Panel of Consultants on Vocational Education indi-

cated that eight out of ten youngsters now in grade school will not finish
four years of. college. The Secretary of Labor reported to President Johnson
in 1965 that of the 3.5 million Americans who will turn 18 this year of 1966:

200,000 Will be unable to find room in colleges and another 300,000 will be

unable to find jobs. These figures indicate that enrollments in occupational
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education must be substantially increased if this group of youth, 500,000
in number, is to be served.

Advantages of ost-high occupational education

A number of advantages may be identified for providing more post-high
school occupational education. Some of these are individual advantages to

the community, state, or region.

- Society places a premium on education. Two years of post-high

school education is fast becoming the accepted norm. Those who

have completed such programs may be as cannon in tomorrow's
community as the high school graduate is today.

- Occupational programs in a calamity college, technical. institute,

or other institute offering sound vocational education are likely

to attract large numbers of students rho would not otherwise further
their education.

- Students who can look forward to spending two post-high school years
in preparation for future occupations will be able to plan their

high school program in a different way, L e., they can spend more

time in high school gaining a foundation for later occupational

programs.

- Students who elect to start vocational training in high school and
continue it in post-high school can build on their training for
minimum job entry, and they can acquire a broader and more specialized
background necessary in higher occupational levels.

- An area, a community, or a region that provides adequate post-high
school programs in community colleges, technical institutes or other
types of institutions receive the interest and attention of industry

that is seeking sites for relocation. Industries are more interested

in being located in places where they can look to such post-high
school education as the source of preparation for workers.

- To the extent that we provide adequate post-high school programs we

will be able to miretritze the immediate impact on the labor market

of students who are ill-equipped to begin work.

In the past education beyond high school has been concerned primarily with

students heading for the professions. However, in today's world industril

business, health, and welfare programs have increased the demand for voca-
tional preparation for all workers from the single skilled to the send-pro-
fessional. The required knowledge and skills for the various jobs can no

longer be passed from one generation to the next. Therefore, employers'
stake in sound education for occupations is increasing.
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Somed orations in hi school occ etional education

1. Providing a state-wide plan for post-secondary education
The functions of the different types of educational institutions
available to provide training after high school need to be identi-fied clearly so that their potential in a state-wide plan can be
measured. For example: community colleges may concentrate effort
on parallel college programa and be concerned primarily with transfer
courses. Other institutions may emphasize occupational programs,and still others MOT nerve the dual purpose of providing vocational
curriculums for jobs and parallel college programs. Some technical
institutes wiz offer lurriculums totally specialized in job skills
and knowledge; wbile others may require a core of academic courses
in the occupatioual TriZograa.

The task of educating out-of-school youth and adults for jobs that
would otherwise be unobtainable by them is so significant to the
social and economic health of the State and the Nation, that the
combined efforts of many kinds of institutions seem essential.
Weever, the important fact is not so much the number of institu-
tions available, but that realistic occupational curriculums are
provided.under a master plan for post-high school education.

2. Providing preparation for a vide range of occupations
The port-high school curriculums should provide preparation for
occupations ranging from the less telex to those requiring
sophisticated competencies.

The youth and adults needing training after high school include
individuals of varying achievements. Some students enrolled in
post -high school institutions will have completed organized high
school programs of vocational educations. They will need greater
breadth or depth in an occupational field so that initial employ-
ment for them will be a position of greater responsibility. Other
hi& school graduates will have had no prior vocational. preparation.
The challenge then becomes that of providing a course of study for
all of these individuals so that their activation will be increased
and their potential for an occupationally productive citizen will
not be lost.

3. Achieving the primary purpose--ez,loyment competency
Occupational curriculuzu in post-high school institutions should
have c,s their primary purpose, the achievement of competencies
needed for employment, growth, and flexibility in a specific job
or job cluster.

Reimbursable post-high school vocational. education by law is Limited
to job preparation not requiring a baccalaureate degree. Courses
are to be made available to individuals whose vocational intent is
a matter of record and whose employment objectives may be classified

50



SIMIN11110111- 1101101111Mall**"...W

jobs for which the curriculums have been planned.

4. Providing adequate facilities and equipment

Equipment and facilities for post-high school occupational education
should be such as to attract prospective students as well as to
enhance the quality of instruction. It is an oversimplification to
say that the equipment and facilities stimulate interest in post-
high school programs. However, th3re is little doubt that up-to-
date equipment in operation, facilities that simulate employment
conditions, and students learning in a job environment-act as a
magnet for enrollment.

It is not enough just to make vocational curriculums available.
They should occupy appropriate locations in the school plan; and
the equipment facilities and library should be up-to-date and
sufficient to provide quality programs.

5. Utilizing research to undergird and support program development
Research activities should have an important role in the development
of post high school programs for job preparation.

Many of the procedures followed and the opinions expressed about post-
high school vocational education have been developed out of expediency,
individual initiative, and personal philosophy. Literature documenting
successful experiences at this level of training remains scarce. There
is still much to be known. Research studies are essential to undergird
and direct the expansion of vocational education programs for youth
and adults seeking study at the post-high school level. It behooves
us to design studies and pilot programs that will produce valid results.
Findings need to be shared and a climate built for needed change.

Ideally, every aspect or post-high school. vocational education should
feel the impact of research activities. Some areas which seem to
merit priority treatment are: (1) the articulation of post-high school I

curriculum with job training provided in secondary schools; (2) patterns
for cooperative training or supervised work experience in post secondary
programs; (3) curriculums to prepare for jobs requiring skills or
knowledge overlapping two or more vocational. fields; (4) variations
in scheduling appropriate to the vocational objectives for post-high
school students.
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as sei-professianal or leas. Vocational education whichis designed as a part of a 'four-year bachelor's degree
curriculum, therefore, is not part of the reimbursable
Program.

However, it should not be the purpose of post-high school vocationaleducation to restrict the educational ambitions of those carolledin the organised curriculum being completed. On the contrary, thenature of the employment and individual potential for growth makeit laparative that farther education, *Anther in vocational or-adult .classes or under other auspices, be eiptasized as a fact ofwork life

Same community colleges and technical institutes which receivevocaticsal funds have optm-end programs a cis include arrangsmentefor selected students td's are enrolled in wreapational curriculumsto transfer to a bachelors degree program wlth little or no loss ofcredit. The problem, however, is to avoid feeskening the occupationalpromotion in order to pxotect the tranafei, status of .the students'who IrL13. continue their forma education.

Institutions that provide such opporttmitiemi for transfer must be surethat the following saftwarsis exist: (1) smith occupational curriculumis duigned to achieve, 'without compromise, leampetenciee needed fore mployment, growth, and flexibility within a specific job or jobclusftr; (2) students enrolling art aware o t the extent and purposeof thim occupational curriculum.

Within these provisions it is the privilege of the post- secondaryinstitution to include transfer as a sub-objective of a vocaticialcurriculum. As In matures in his vocational plans, it beam:leas adecision of the student whether or not to seek transfer to abaccalaureate Drovica. It becomes a prerogative of the seniorinstitution to accept in transfer all, some, or none of the occupationalcourse work.

pimnning vocational curriculum to meet employment requirements andopporttmities many patterns for organizing instruction meg be considered.All., however, should go beyond the attainment of mere entry competencies,i.e., those specialized knowledges and manipulative skills necessaryto obtain a job. The teaching of basic principles which do not becomeobsolete will provide flexibilitor within a job cluster and the back-pound needed for grfth sn an occupation. Related and general edu-cation as individual differences make it appropriate, will, promoteuseful and productive contributions by the worker-citizen.
Whatever organizational patterns are determined to be appropriateby an institution, the vocational integrity of the offer,.ng must beevident. This will be the case ?hen the controlling objective is todevelop those copetencies needed to gets. to hold, end to grow in the
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h school programs for he economics related occupations

Staten are in very different stages in their_ development of post-high
school progiams for -occupations using home economics kiowledge and skill's.

In some states, programs are being initiated, in others established programs
are, being strengthened; in still others,_ offerings are being expanded.
Regardless of where I go or with whom I talk the place of post-high school
programs in the total offering in home concedes is a topic of concern.

Questions for discussion

For our further discussion of post-high school programs, I should like
to suggest the following questions, some of which have been submitted to
us, and others which will have to be answered as programs are established.

1. For what occupatiofial objectives should programs to established? For

what jobs are graduates prepared?

The materials we receive and the questions we are asked indicate the

two areas in which most ;rograms are being developed:

food management, productiOn and service and
care and guidance of children

Programs have various titles and prepare for various types of jobs.

For example:

-- Curriculum for Food. Service Administration .3i a junior college in

Thoenix, Arizona prepares for "beginning stl,pervisory positions in
the quantity foods field in industrial and school cafeterias,

hospitals, restaurants and hotels.

--A curriculum with the same title at the Agricultural and Technical

College at Morrisville, New York prepares for 'position. . of responsibility
in comercial restaurants, cafeterias, hospital dietary departments and

dining halls.

Both of these are two -year programs. In contrast the job opportunity from a

nine-month course at the Madison (Wisconsin) Vocational, Technical, arid Adult

School is entitled Food. Service Assistant and prepares for work in hospitals,

college or university residence halls, school lunch programs, homes for aged,

nursing homes and child care centers. It is indicated that the assistant

works under the supervision of a dietitian or food service supervisor.

The Child Development curriculum in preschool education at the Woodrow Wilson
Branch of the Chicago City Junior College indicates it provides training for
work in nursery schools, day care centers, programs for culturally deprived

children.
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In deciding on programs to be established we shall need to answer such
Tlections as:

What are the present opportunities for employment?
that jobs are likely to open up?'
that are the particular occupations in which we in home
economics have. an interest and are qualified to divelop?

Hopefully, imaginative and innovative programs will be developed. For
example, what are the possibilities for (1) helpers for 'hare economics
teachers, (g) aides and assistants to social workers, (3) assistants
in research laboratories?

2. What will be the relative emphasis in the curriculum on general education
and on the education needed for an occupation'or a cluster of occupations?

AU of the two-year nost-high school programs which I have reviewed -

include required courses in general education or liberal. arts,

At Orange Coast College, California, there is a two -year curriculum
leading to an Associate of Arts degree, Its goal is a cluster of

.occupations in--

hotels, restaurants, clubs, colleges, and industry, as cooks or
assistant cooks, bakers, che.rs assistants;
hospital and nursing homes as food service supervisors; and
school cafeterias as manager or cook manager.

Course requirements are:

23-24 hours general education
26 hours food service courses

9-U hours.speciaty option

The Child Care curriculum at Woodeow Wilson Brawl, Chicago City Junior
College is another two-year program leading to an Associate Arts degree.

This curriculum consists of specialized courses in nursery school (40%),
related courses (2002 general education (40%).

3. What experience bind the classroom should:be provided? What will be
the plan for suptemision?

A few examples:

The Madison Vocational School program for FOod Service Assistant inMcates
that approximately two-thirds of the 36 week training program will be spent
in supervised learning situations in hospitals, university residence halls
and other institutions.
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Another program in Care and Guidance of Children indicates that. students
are required to participate in field orientation experience in a local
child- care-center.

A group discussing preparation for child care identified these Tiestions
to be answered:

'What kind of erperiences do students need?
When elle-ld they have these experiences?

where w L. appropriate experiences be available?
Vho will. seem* the work experience positions?
Rio *ill supervise?
Trill students be paid for in- training work experience?

4, What shall be the admission reqpirements?

It is difficult to determine admission requirements from reading program
announcements or catalogues. For example, the leaflet on the Child Care
curriculum from. the Chicago junior College states that--

"all high school gradgsWs are eligible to apply as are non-
graduates who have passed the General Blucation Development
Examination and advanced students interested only in specialized
courses."

This indefinite statement is understandable when one realizes that the
institution is offering

a two -year program leading to an Associate in Arts degree
- - a one-year program for those who have an A.A. or a B.A. and
want to prepare for work in child care

-- specialized courses for persons working in child care to
up-grade competencies

The leaflet describing the Foad Service technology course in Columbus, Ohio,
states that applicants must have a high school diplomeandbe generally
speaking, in the upper two-thirds of the high school class, It suggests
that a high school background in biology, chemistry, and business courses
is desirable, A statement verifying good health and the 'hissing of
several college entrance examinations is also required.

Should we have an advisori committee? What would be its composition and
function?

I'm sure we all recognize that if programs preparing for occupations are
to succeed they will need the counsel and support of prospective employers,

Over the past two years the people in our office have worked with persons
representing a wide variety of groups in order to get suggestions and
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feelings -about propos' being planned to prapare for occupations. Sane a
thee* are Ch; "en's Bureau, Public Health Service, Social Welfare, Housing',
and Wales's Bureau.

There are a number of decisions that will need to be made in relation to
the establishment and. Use of an advisory committee.

mat are its functions?
that should be the membetship? (Plan for rotating membership.)
Who will be responsible for setting up the camaittee?
Ibw often will it meet?
Who will plan meetings and keep records?

Since question relevant to staff needs and qualifications as well as
equipment and other resource needs hays been developed by other Seminar
prticipants, they have not been included in this presentation.
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Use of Research. Studies

Dr. Elizabeth Simpson, Chairman,

!Tome Economics Education,
University of Illinois

My assignment was to review research and training programs that

might be of special interest to those concerned with the occupationally-

oriented programs litho= economics education, Mat I shall present

here will not be a comprehensive review of all that is being done in

this area. Two major sources of information were used in locating

studies: lists of studies and special programs funded under the federal

education acts and reports supplied by home economics educators in several

colleges and universities. Fifty colleges were contacted with a request

for reports of any studies or workshops concerned with occupational

education in home economics. These fifty were selected because there

appeared to be some reason to believe that they might have some special

activities in progress in this area.

that we discovered was not unexpected. There were not many reports

of studies available. A. number of studies are in progress. It seems

that every day .one hears of projects just approved for funding,, just

=Ter', half-completed. Inmost cases, the investigator or project

director says, "Wait until my results are in. I am not ready to make a

report just yet." Bub, let me report what two assistants and I did find.

One interesting thing to look for in the reports is'the why in which

some of the current issues related to employment educati6n in home economics

are related to the studies. As one example, Roy Roberts' point of view

regarding the relationship between the homemaking and occupationally-

oriented aspects of the program maybe seen in his choice of problem and

the implications drawn from the findings.

....GalglM.4...ovinent of Forns........1113m.=kin
Students and the KnowleSkills
Contributed urr um.

Dr. Roberts is Professor Etheritas of Vocational. Education, University

of Arkansas, Fayetteville. His study that I am reporting is titled,

"Determining Kinds of Gainful Employment in Which Fbrmer Homemaking Students

from Arkansas Secondary Schools Engage, and What Knowledge and Skills Home-

making Curriculum My Contribute to These Gainful Occupations." This study

was funded under the Vocational Act of 1963.
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The study was &mimed to answer these questions :l

1. What kinds .31 gainful employmert do homervgring stadents
engage in acrd when do they accept mi..nful employment?

2. *at information and skills are needed for these gainful
occupatiofis?

lb what extent is instruction in the information and'
skills needed for these gainful occupations included in
the home econmics corriculums?

4. To what extent may curriculum revisions be made to
include units or parts of units containing knowledge
and skills needed 1.r the gainful occupations?

Data were obtained from (1.) questionnaires sent to former home-
=kale; students, (2) lett.trs to employers of these students, (3) in-
formation from school records, (4) job descriptions and analyses, and
(5) opinions of qualified consultants. The questionnaires were given
to 82 teachers with instructions for obtatning the data sought. These
tuachers were -au ones who had taught in the same school since 1955,
that is, ten years. II§Ighty-seven firms and individuals were contacted
for information about the preparation for employment of former home-
making students. A two-day conference was held for discussing and
evaluating the data and job descriptions.

Data were obtained from 1,640 former homemaking students au were
involved in vocational. homemaking courses 10 years ago. Of this number,
71 percent had been employed in a gainful occupation some time during
the 10-year period. Most were employed in clerical, sales and service
occupations. For the most part, the college graduates were employed
as elementary school teachers.

Abort one-half of the former students indicated that they had
acquired knowledge and skill in high school homemaking courses useful
to them in their gainful occupations. Specific kinds of knowledge and
skills acquired were in the areas of personal relations, clothing
selection, groaning, food, and etiquette. The data indicate that the
homemaking courses piovide coapetencies concerned with both the technical
and personal relations aspects of the occupations.

''Roberts, Roy W.,
Students from Arkansas

licastaski ng Curriculums May
tions, College of Iktucation, Ott

Fe ruary, 9 p p. 5.
Gainful cc

Schoolnd
Contribute to

, Arkansas,
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The panpl of consultants found that job. descriptions for occu-
pations in which former homemaking students were employed contained
references to many competencies usually included in homemaking courses.

Roberts concluded that the data of the study suggest that present
day home economics courses may be enriched to include many competencies
needed by young women who enter gainful occupations without reducing- .

the value of the content for homemakers.

The study suggests there is a need for special courses in some -

aspects of home economics for young women who expect to enter the labor
force after high school raduation. re,.e courses may include competencies
in occupations such as those concerned with the preparation and serving
of food, hotel and motel housekeeping, child care, care of the aging,
power sewing, technical information for sales persons and home management
wad home decoration occupations. Roberts suggests the possibility of
having occupationally-competent persons teach the wane- earning courses
under the supervision of the home economics teacher. He points up there
is a need for preparation for employment in home economics related occu-
pations at the post-high school level.

Occur ational Worbunities in Food.Service

A master's study, conducted at the University of California by
Dale R. Rossi,' was designed to explore the available occupational
opportunities in the food service industry within the City of Santa
Monica for high school students with knowledge and skill in home eccnomics.
The purposes were:

1. To identify the specific occupations where the knowledge
and skills acquired in home economics can be applied.

2. To determine the training necessary to develop marketable
skills which will' enable the trainee to enter the occu-
pational field.

lb analyze and identify abilities, attitudes, and work
standards which will enable the trainee to obtain and hold
a job;

1Roasi, Dale Rhodehamel, A Study ofthelCee-111121...2222111-
nities in the Food Service the Monica Area for
Secmag School Students With Home Economics Skills, unpublished
study, University of COING047170:-------
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it. To determine the optimurd training time necessary to

develop such skills.

5. .Tb study the physical requirements and equipment
necessary to implement such etivaining program undek
conditions similar to those of actual occdpation.

The sample consisted of commercial concerns whose primary function
is the praparation or service of food for profit and noncommercial
concerns whose sertIce of food is a supplementary function, such as
hospitals. A questionnaire- interview was the method of investigation

employed.

Khowledges Needed by Nbthers and Workers

in Child - Related Occupati2Ls

Ruth Whitmarsh is chief investigator for an exploratory study of
knowledges in child development and guidance needed by mothers and

workers in Occupations related to child care. This project, Funded

under the Vocational Education Act of 1963, is being conducted at the

University of Illinois, The purpose of the study is to ascertain both

the unique and common knowledges needed by homemakers and employees in

child-related occupations. The hypotheses are:

1. A common core of knowledges is needed by both mothers
and by employees in certain child- related occupations.

2. Mothers, in order adequately to perform their tasks,
need certain unique knowledges in the area of child

development and guidance. Employees in certain child-

.related occupations, in order adequately to perform

their jobs, need certain unique knowledges in the'area
of child development and guidance.

3. EMployees in each of certain child-related occupations,

in order that they may perform their *tasks, need
knowledges .unique to that specific occupation in the

area of child development and guidande.

The data-collecting instrument. contains items of knowledge taken

from the area of child development and guidance. A score, on a five-

point scale, has been assigned by a random sampling of mothers who

have had courses in child development at the co'llege level, workerd

in each of three child -; lated occupations, and specialists in the

area of child development and guidance. The practitioners indicated

the depth of knowledge they believed needed with respect to each item

in order to perform their tasks. The specialists indicated the depth

of knowledge they considered important for mothers and workers. A

report of this study will be available around June 1st.
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. for Successful'Employtata

Washington State University has received a gramf'under the VO-

cational.Act of 1963 to engage in research and develoiment project on

employment education. The research is to identify up-to-date informs.
tion about the knowledges and skills essential for employment in office,
distribut.re, agricultural, manufacturing, construction and service

occupations. Objectives are to:

1. Identify and define clusters of concepts, knowiedges,
skills and traits essential for successful work in
present and future clusters of occupations.

.2, Identify and measure psychological, sociological and
economic factors inflwantingpmvils' opportunity and
willingness to pursue education necessary for develop-
ment of concepts, knowledges, skills and traits essential
for employment.

The overall goal, of this research is to identify combinations of
knowledges and traits most likely to mrximize career-long occupational
opportunity, competence and choice in an evolving technological society.

The first step of this project is to obtain facts about major
types of tasks performed in acme for areas of work. As a basis for
curriculum development major types of know:I:Ages needed to prepare

people for such work is also being identifiedz

The two service occupations for whicn instruments and procedures

are being developed ara food service and Laud care, Two graalse assis-
tants, working under the project direitor, and i consultation with Joan
Wohigenant, Rome Economics Education and other home economics specialists,

are preparing the instruments. Alberta lau, serving as research consul -

tent from the field of home economics education, assisted it developing
conceptual structure for possible knowledges.

Instruments to be used in the study of tasks and knowledges of food
service and child care occupations will soon be ready to use in :testing.

The first use of interview assessment, instruments will. be with a repre-
sentative sample selected from four different localities in Washington
and possibly one in Idaho. The sample will be selected from (1) school
lunch programs secured from state school lunch supervision, (2) hospitals
and nursing homes provided by the state health department, and (3) directory
of the Washington State Restaurant Association. The Child Care establish-
ments will be selected from a list of licensed child care centers provided
by Department of Public Assistance.

Interviewers, selected from qualified persons living within the area
in which the study will be made, will assist with securing data. These
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will be persons with knowledges in food service and/or child care.
Orientation to the purpose of the project and training of interviewers

are.to be provided Vy'she project' director.

Problems in ConductingAzoational

AELEAL9111241011EE

As a special problem in her program of advanced graduate study at
the University of Illinois, Margaret Dewar is carrying out a study of the
problems emountered in the local high school in implementing home economics
occupational progreaus which include work experience. A major hypothesis

of the study is: The teact7rs who are presently, or will. be, assuming

responsibility for the programs will indicate less concern about the
problems if they have participated in a workshop or graduate course in

occupational education in home economics.

All fifty state supervisors responded to her request for names of

teachers planning or conducting occupatiorally-oriented home economics
classes and the schools involved. Two hundred and ninety-eight names

were received.. These teachers were sent a questionnaire which included

a personal data sheet and a problem check list to which they were asked

to react in terms of the degree to which each was considered a problem
in developing the home economics occupational education program. To

date, 166 teachers, about 56 percent, have responded. Results of this

study should be ready for dissemination by June.

As you can see, l decided to report studies in progress as well

as those completed. We can be looking forward to the results of a

number of studies that have important implications for employment-
education programs in home economics.

pt erects in Occumtkn Education

Beth Jordan reportsl t7sat, at Virginia Iblytechnic Institute, a
master's thesis in progress pertains to the interests of high school

girls in training for gainful employment in home economics occupations.

The thesis will ,not be completed until 1967. However, some findings

axe already available with respect to number's interested occupations

for which training is desired. These findings are being used as a basis

for initiation of occupational training courses in the high schools in a

city system.

llietter from Beth Jordan, Professor of Home Economics Education,

Virginia Polytechnic Institute, Ilacksbwrg, Virginia.
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Iowa State University Studi,a

Following are the titles of research projects now in proms in the
Ha ne Zoom:mica Education Department at Iowa State Tin/Yard-L-7.J ,wone

of these has been completed and there is AO report available at the
present time:

Eases for planning curricula in hasemsking for junior
and senior high school pupils in Iowa.
Personal values of family members mad their relationship
to satisfying home life and successful employment.

Leader-El eemcree L.' Kohlmezm

Pilot study of employment-oriented courses in hale emcees
for academically retarded.

laader-Alberta Hill

Prediction of success of graduates of Iowa State University

in teaching vocational home economics.

Leader-Hester Ctradderdon

Eftses for vocational education for food service industry

employees.

lAzder-linater Chadderdon and
Rorie Manley

Relatiorzhip of he envirmmant and cimloyment.

Leader-Marguerite Scruggs

EmploymentAsortunities in Kentf.

Anna, G01130X1 of the adversity of Kentucky reports as in the
beginn.thg stages a study of opportunities in Kentucky for tin
occupations utilizing home 6CCO011iell knowledge and skills. Job oppor-
tunities identVied will, be classified in the IMAMS subject matter
areas of home economics and in the occupational Categories used in the
Dictionary of Oce..pational Titles. Probable work situations such as
hospitals, capmez..#.1a1 eating establishments, and the like, will also
be ascertained fee:. each. In addition, the locatiQn within the state
of establishments hiring each type of worker win be determined.

'Letter from Marguerite Scruggs, Head, Department cf. Hose Economics
Education, Iowa State University, Ames, Iowa.
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Practices Study

A. study conducted by Nary Ruth Swope at Eastern Illinois Unimrsity
was carried out to try to determine:

1. Present employment practices among homemakers in 3 com-
munities in central Illinois - 1 town of 1,000 population -
a town of 10,000 and a city of 20,000 population.

2. Potential employment in tasks related to homemaking skirts
if a trained person were available.

3. Whabmaxim= hourly wage homemaker's would be to
pay for trained workers.

4. Whether or not they would be willing to pay social
secur" r for the workers.

5. Whether they would employ unionized workers.

6. What age person they would be willing to employ for
various tasks--trying to establish whether or not high
school age trained persons 'would be accepted.

Results are available from E. I. U. Write to Dr. ?try Ruth Swope.

Evaluation of Pilot tmnsE

A project currently being careied oith at Cornell University by
Sava Vlackwell and BUen Nelson is titled, "Evaluation of Secondary
School Pilot Prograins to Prepare Students for Wage Earning in Home
and Related Occupations." Cooperators in this study are the Bureau
of Hone Economics Educeion, State Education Department, Albany; Nome
Economics Departments in New York schools; Ithaca Senior High School,
and high schools with pilot programs in Long Island, New York City,
Niagara Falls, Vestal, and. Newburgh.

The objectives of this project are:

1, To evaluate the' progress toward specific course
Objectives riated to knowledge, Skill, attitude
and interest of students enrolled in experimental
courses in he economics related to wage earning.

2. To determine the relationship between extent of student
progress toward course objectives and student success
in obtaining and holding jobs and
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a. student characteristics

motivation to enroll

age, IA., academic ability, and socioeconcmio

status

personal. qualities thought related to employability

(including post-high school plans)

satisfactions gained from course and from the

work defined by the coarse

b. type and amount of work experience during

the course

3. To help provide by means of descriptive data answers to

questions raised by secondary schools and teacher
preparation institutions regarding courses in which home

economics is related to wage earning.

a. what are the commonalities in home economics-
related wage-earning training courses?

b. what procedures are effici6nt and v*bet ztaadalds
reasonable for selection of student?

c. what instructional materials are useful?

d. what facilities, resources, and financing

needed for teaching and training?

e. what guidance and counseling support is needed?

f. what are the time demands on teachers knd/or

coordinators?

g. what are the problems schools and teachers
meet in setting up and carrying through a

wage-earning course?

h. what are the occupational backgrounds of
teachers who teach job-related home economics

courses?

i. what are the supporting skills necessary in
thede home economics-related wage-earning occupations?

A. number of instruments are being devised for use in evaluating the

pilot programs of this study. it is to be hoped that these instruments
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may be made available to others engaged in similar evaluation projects.

Affect in Task Performance

A research project, funded under the Vocational Act of 1963, and

titled, "Some Antecedents of Affect in Psychomotor and Cognitive Task

Performance in Secondary School courses and programs; Relevance of

Affect for Vocational Preparation" is being carried out at Cornell

University by Frances B. Hiltzel.

This is an experimental study designed to answer the following

questions:

1. Is the affective state relative to a specific task or

course in school a function of its career relevance, the

student's self concerotEunia, andhactualabili
124..ottz in the task or course?

2. Do grade level; sex, SE, and grade point average affect

the above relationship?

3. Is there a'relationship between the affect resultant from

performance in a course or vocatirmal program and ocational

choice in subsequent job Affect here refers

to emotional involvement, feeling, From the study, insight

may be gained regarding vocational. developments.

Classification of Educatit
ectivel2 jaliomotcr Domain

I have a 8=11 grant under

purpose of developing a
tives, psychomotor domain.

octional Act of 1963 for the
cation system for educational objec-

The broad categories of the scheme in its present stage of

development are: perception, set, response, mechanism, and complex

overt response. These are further broken down, of course.

The second part of this report is concerned with pilot projects

and training programs funded under the federal acts.

FUnded through a grant under The Elementary and Secondary Eda-

cation Act of 1965, a project at the University of Wisconsin is titled,

"Utilizing the Total Curriculum Approach to Meet the Needs of the

Culturally Deprived, &anemically Impoverished, and Potential Drop-

outs at Central University High School, Madison, Wisconsin." In

charge of the program are Bernadine Peterson and Ellen M. Meister_

The pram has been planned for the 20 most 1.11.-ely dropouts

In grades 10 and 11.
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The plan being used eTerimentally ums developed to meet the

needs of these students through:

1. expansion of home economics and industrial arts edu-

cation programs to meet vocational needs of boys and girls;

2. designing of course work dealing with the comuon elements

in vocational education at eleventh grado;

3. development of a work-study program to meet individual

needs of twelfth grade students;

4. an increased use of vocational guidance and counselling

as part of the total propeam;

5. development of specialized curriculums in English and

social ,studies for grades ter, eleven, twelve;

6. development of appropriate small group and individualized

teaching strategies utilizing automated instructional media

aud fleadble scheduling.

Michigan State University through its Research and Development

Program in Vocational-Technical Education seeks to utilize an inter-

disciplinary approach to develop pilot programs in preparatory edu-

cation and occupational training for employment in the hospitality

industry. The programs have emerged as a joint effort of Home

Economics Education, Distributive Education, and the School of Hotel,

Restaurant and Institutional Management.

Al Workshop for Administrators of Vocational. Home Economics Train-

ting Programs in Wage-Earning Occupations was initiated by Willa

Tinsley, Dean of Home Economics, and was directed by Ann Buntin at

Texas Technological College from August 1-20, 1965.

The major objective of the workshop was to provide an opportu-

nity for home, economists responsible for administrative or consultant

services in vocational educational programs to develop the knowledge

and understanding needed to expand further the vocational home econvAcs

programs to include preparation for occupational competency in jobs

using home economics knowledge and skills.

The enrollment in the workshop included 33 persons, with repre-
sentation from six states.

Ann,. Rats, the Department of Home Economics Education of Southern
Illinois University, and the 1965 graduate workshop participants in

home economics wage earning compiled a bulletin: "Workshop for the

Preparation of Home Economics Teachers to Teach Wage Earning Programs
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in Food Service." This bulletin is designed to assist in the planning

and devaoling of wage-earning programs. The materials presented are

developed to include recommendations set up by the State of Illinois

to fulfill the requirements of the Vocational Education, Act of 1963

and preceding vocational education acts.

The information is especially developed for establishing train-
ing programs in food service related occupations for boys and girls

in the llth and 12th grades.

June Cosine, Okldhoma State University, 'served as director for

a four weeks "Training Program for Teachers and Leader: of Gainful
Employment Training Programs in Hose Economics" from June 7 to July 2,

1965.

One of the objectives of the program was to develop tentative

curriculum materials for three courses: Child Care Services, Clothing

Services and rood Services. The final report of this project contains
tentative guides for gainful employment programs in Vocational Home

Economics in the three courses previously mentioned.

Just last week, Anna Gorman and Aleene Cross received word of

approval for fun /ling of their proposals for instructional programs

for teachers of occupational training programs.

And, so it goes. There is an unprecedented interest in research
and developmental programs in home economics education and invocational

education in general. This is one of many promising developments in

our field.

It is, I believe, apart of an era of 'process" emphasis which

we are entering. In amy educational program, as indeed, in many phases

of life, we are concerned with two major factorssubstance and process.

Substance in our field includes traditional. programs, generally
accepted identities, glides, forms, standards, rules and regulations.

Armitsg I refer to questioning, examining,_inquiring, evaluating,

and criticizing.

With the acceleration of change in all area of life, process

must surely take precedence over substance.

Research activity may be seen as processive. Increased emphasis

here would seem to be an imperative of the times.



EFFECTIVE FLANS FOR PILOT FROM MS

Er. Marvin G. Limon
Assistant Director, State Hoard Vocational Education

Colorado

As I vent about the task, of preparing my remarks for today, I
found it difficult to be very profound, for much of that I am going to
say has teen said before. Furthermore, I was constantly reminded, as
I thought of who might be iu the audience, that most of you are more
knowledgeable on this subject. than I aa. I cons oled awself, hovever$
with the thought that as busy as we all are these days, it is well we
be reminded occasionally' of those things we all know tire right, bst in
our haste we sovatimes n,ttiatet.

I firmly believe VIA, although time is of the essence in our race
to keep vocational. education abreast of the needs of the people, we dare
not sacrifice quality in our programs for the sake of speed or quantity.
I ea suggesting, as you can readily guns, that pilot programs can and
should be our snaLitIL control in vocational education.

I aa also suggestiag that qualiV pilot progress will be possible
o when we rave a stesatic conti State program' for piloting
promising innovatf,onsitca

It has been said the one thing we can be certain of is that tomorrow
viii bring change. If we are to be creators and not followers of change,
wet need to be organized in such a way that our efforts in creating change
will be as routine., but perhaps better *tanned, than are' of our other dayto-day tasks.

i say better planned, because we dare not subscribe to or promote
change just for the sake of change; and in ry humble opinion the directing
or creating of change is State leadership's best opportunity to fulfill its
leadership function. On34 if we organise our efforts in such a manner that
a certain percentage of our time is devoted to designing, testing, and
disseminating innovations, will we be worthy of the leadership titles wehold.

Anyone in aamnagement position in agy of our major industrial concerns
today would soon find his company losing its share of the market if theydid not constantly expend large portions of their profits to make obsolete
the very product which =de they profit in the first place. And, furthermore,
that sane management person woad zloon find his job in jeopardy.
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I suggest to you that one of the major reasons many other groupg
are concerning themselves with vocational education is because ye halm
failed primarily at the State Department level to provide this tlina or

leadership.

I realize that supervisors heist a responsibility for def4nding and
maintaining the kinds of programs they have described in the various
state plans. I, also, realize it is difficult to destroy that which we

have sworn to defend.

Industrial leadership finds it possible, however, to serve the dual
kind of role I have described--that of promoting the present product while
at the same time they are encouraging their research staffs t.:.) find some-

thing better. Their motivation is profit. Ours is not. But it may be

even more importantour very life. This may sound as though I believe
we should promote change in order to preserve our jobs; and that is exactly

what I believe--not my job or your job necessarilybut I am egotistical
enough to believe that the State Boards for Vocational Education in the
various states provide the best structure for fostering, promoting, and

administering vocational education. We will succeed in maintaining a
leadership role invocational education only if we earn the right to be

called vocational education leaders. In a democracy, leadership should
never be vested in anyone or am, group for any other reason.

I have said, so far, that we need a systematic, continuing program
for piloting promising innovations because it is c;-Aential if we are to

provide the leadership function given to State Departments of Education
by our Constitution; and I have said as one can do it as well as we can.

But there are other reasons every bit .s important. Vocational education

has a responsibility to those it serves--the student, the employer, and

society in general. This responsibility is to provide training which will

enable students to enter the labor market as well - trained and efficient as

possible.

The rapid changes taking place in the world of work make it'iWgerative
that we dhange our programs in order that we might never be '

11,e.

accused of training unemployables. We need to know what, if any,

in program will be needed to serve tomorrow's homemakers, we shouldn't

guess. We should try out our best ideas in controlled experimental
programs, so that we might disseminate widely that which is good and destroy

that which proves to be undesirable.

As brilliant as some of our researchers may be, and as capable as
some of our educators and educational planners may be, they have made
and they will continue to make mistakes. It is the purpose of pilot pro-

grams to guard against these mistakes or to keep them to a minimum. General
Motors or General Pbods would never consider placing a new design or a new
cake mix on the market before it had been tested at the proving ground or

lathe kitchen. So as new ideas are advanced which effect the teaching-
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learning profess, they should be tested in pilot programs to ascertain

their value in vocational education programs.

I am sure that all of us at some time or another have deplored
the "extremes" of the educational pendulum. I believe the wise, contin-

uing and systematic use of pilot programs will hasten the development
of educationally sound programs in vocational education, thereby shortening

the arc of the pendulum.

In my opinion, a third most important reason exists for systematic,
continuing state programs for piloting promising innovations. This reason
relates to "climates"--the fear of change and the misunderstanding of what

we mean when we refer to pilot programs.

I heard an assistant state supervisor in a large state make the
statement that there were some new kinds of programs being tried in his
region, but he didn't want the head supervisor to know about it until the

program succeeded or failed. The implication was that the program would

not have been approved for reimbursement. This certainly isn't the kind

of climate which would encourage innovation. Perhaps, the real reason

that such a climmte exists in this state is the fact flat no systematic,

organized plan exists for conducting pilot programs.

It is normal to resist change, and it is easy to see why people

especially educators, fear change. For as you analyze how we have g;ne

about planning for change, you realize it has been haphazard at its best.

Brickell,in his stud of educational-change in the schools in the
state of New York, concluded. that "the most formidable block to instructional
improvement today is that education moike medicine, agriculture, and industry
fails to distinguish the three phases of erases -- design, evaluation, and

dissemination. tbreover, it fails to support adequately the basic research
which should precede the design stage." I subscribe fully to this statement
for I know it is true in at least one other state--Ay own.

State leadership, if it is to make any noticeable contribution to the
development of new ideas, must recognize the differences in each of these
phases, and furthermore, they must recognize the part that they can and
should play in each phase.

We have discussed some of the "whys" to this point. Before we proceed

to the "bows," I think it is best that we define a pilot program. in the

Report of the Second Research Coordinatingc2nference ?IA:ERE:IAEA
Occupations clot program was defined as a planned activity for testing
a new idea in a realistic situation."

Since I believe a pilot program is something more than the testing
h

I
of a new idea, I am suggesting that, for te purpose of unity of thought,
you think of a pilot program as a planned activity in the development and

i

(
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adoption of innovation. There are the following four distinct steps in
a pilot program.

1. Identifying new ideas and concepts
2. Designing ideas into workable educational programs of action
3. Evaluation through field testing
4. Disseminating ideas which have proved successful

Each of these steps calls for a different set of circumstances:
ilifferentpeozle, different atmosphere, and different mom. If each
step is to serve its proper purpose, it must be completed before the next
is started, and they must be conducted in the proper order. The responsi-
bility for the proper use of the steps in proper sequence seems to me to
be that of state leadership.

I am accusing these steps, not because I tbirk you are unfamiliar
with them, but rather to point out the state leadership responsibility
associated uith each step. I mu sure teachei educators, supervisors,
local teachers, and local school administrators, each feel that given the
time and money, they could and should be responsible ffor each of these
steps. But if we are practical, I think we may agree that because of time,
money, and the very nature of our organizational structures, some of the
groups mentioned are better equipped to do the job than others, and some
have &greater obligation than others.

In step number one, we identity the ideas which are currently in the
minds of people that have implications for educational innovation. Priority
should be assigned to those ideas which have particular significance for
further development.

The second step involves the process of designing the significant
ideas found in step one into a workable plan for action in local schools.

The third step is one of evaluation. Here the plan conceived in step
two is tried out where it can be thoroughly tested to determine its educa-
tional. values. When a new idea, bag been proved valuable to education, it
then is ready for wide dissemination through a fourth step often referred
teas demonstration programs.

Each of these four steps are related to each other, but each one is a
separate and distinct step that can and should be treated as an individual
Irda.cer.

Generally speaings, leaders in vocational education have not recognized
the importance of these four steps, nor have they recognized that their
responsibility varies considerably in each step.

I would like to review briefly with you the unique characteristics
of each atep, and the procedures which I believe are essential if satis-
factory results are to follow.
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Step I. Identifying Ideas for Innovations in Vocational Education

Teachers State Department personnel, teacher educators, and lay
citizens all have ideas for improving vocational education program

Scam of these ideas are known only to the person who has the idea, and

others have been disseminated widely through the written and spoken word.

Some ideas have limited possibilities for application in a statewide

program. Same of these ideas are good, and some no doubt would prove

undesirable. Some ideas have been tried and found successful. Others

have been tried end have been abandoned. In many instances the results

of either are known only to a few.

Un lees the State supervisory staff provides some means of gathering

these ideas, many will, never be made known. The State staff needs to

develop an atmosphere which encourages free cciamunication of these ideas.

They, also, need to provide the structure for the handling and processing

of these ideas in order that each idea receives consideration for further

development.

To implement Step I, the Stevie! Beard through its staff might well

establish the following definite procedures.

1. A procedure should be established for continuous evaluation of

present programs in the State as a means of identifying needs.

2. A ccoittee should be established to receive ideas, evaluate

ideas, and suggest those for which pilot programs should be
developed. This ccemittee should also be responsible for
determining which changes have recently been made in their

ova and other states. The Notional Center the U.S Office

of Education, and the American Vocational 11ssociation research

committeee should provide this kind of information as a
continuing service to the states.

3. Periodic requests should be made of those affected by

vocational education programs to submit their suggestions

for program improvement. (Advisory committees, teachers,

administrators, and teacher educators)

4. Priorities should be assigned to promising ideas.

5. The necessary structure to move ideas from Step I to Step II

should be provided.

As I see it, State leadership has a responsibility at this step

for creating a permissive atmosphere regarding change. I believe the

reason we have been reluctant to create this atmosphere is because we have

feared the indiscriminate, haphazard, and uncontrolled change that has

characterized so many changes in education. I suggest that if this step

and the others that are to follow are conducted in an orderly, systematic

manners) we will have no reason to fear change.
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Step II. DenisA; the Educations]. Plan

Breryone 'in vocational education at one time or another has thought
of smearing which he or she felt would improve the program with vbiaich
they worked. Itzer of these ideas lie dormant because of a lack of time
on the part of the inventor to develop the idea to the point that it
could be put into action. Others lie dormant because the inventor lacks
the understanding necessary to design a sound program.

Tiliet step must be conducted by competent people, given the necessary
time and the freedom fray normal controls, standards, and regulations.

All rules, except those necessary for the protection of health and
safety of studeats, should 1.si it-spen.ded for those who are designing
innovation.

State leade.::ship should provide for the following:

1. A project coordinator who will be assigned major respon-
sibility' for coordinating the development of a plan to

the point where he believes it can be tried out in one or
more schools with abetter than average chance of succeed-
ing. Free him from other duties,

2. Specialized consultants who Ante given time and freedom
to test ideas against known factors and basic research.

3. A critical review of the plan by specialists, staff
members, school administrators, and others who are
qualified by training and experience to make such an
appraisal.

4. A plan that includes the following detail:

A. ObJectim of the innovation.
B. A st-ep-by-step .procedure that will be followed in

putting the Om into operation.
C. A list of teaching materials and equipment needed.
D. The kind of enrollment appropriate for the program.
L A procedure for selecting students.
F. The kid of community and school setting needed for

the trial stage.
G. The qualities of teachers and/or others who will be

in charge of program and training needed.
L The length of time to complete the trial.
I. The evaluation instruments that will be used and

who will evaluate.
J. the umber and description of control centers where

factors of evaluation are matched with the
efillitettOII centers to the highest degree possible.
Ts the schedule.
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The number of schools needed for experimental centers.

M. The approximate (extra) cost of conducting the evaluation

step and the source of funds.

N. The changes evaluation centers will need to make in their

traditional operation.

5. Approval-of the plan and necessary financing.

6. A local project coordinator in each pilot center.

BrickeLl says, "The basic ingredients of a good invention setting

are a richness of talent and a freedom to explore. At its best, Step II

provides for 1) a group of highly intelligent people, 2) a somewhat

limited problem, 3) time to coinnntrat%; on a solution, 4) ample money

and resources, 5) freedom to try almost anything, 6) the likelihood that

the solution will be used somewhere, and 7) the prospect of a personal

recognition if the problem is solved. The more artificial, enriched,

and free the setting, the more distinctive the innovation it is likely

to produce. Freedom is essential. The-atmosphere and the actuality of

freedom must be deliberately created."

.
State leadership has a responsibility here for initiating the

structure and organization which can carry out the design step. Few

state legislatures would finance this kind of an operation in the State

Department Rmaykolb and most state staffs are not large enough to free

many of their staff at any one time for this kind of an assignment.

There are means, however, of providing reimbursement--100 percent if

necessary--to. colleges, universities, and local schools for the purpose

of getting this job done. It is also possible for the state to contract

with private agencies and individuals for certain kinds of consultant

services. In addition to the securing of finances, I would think that

state leadership has a responsibility for promotion and supervision of

these design activities.

Ster III. EValuation or Testing

This step involves taking the completed plan agreed upon in Step II

and putting it into operation in one or more local schools. The plan is

field tested under actual working conditions.

It should be realized that a teacher who is introducing a major

change will need varying amounts of assistance. Evaluation of the inno-

vation should be constant. Immediate evaluation may be found in student

reaction. Other subjective and objective means of evaluating progress

should also be used extensively.

The special attention the teacher receives during innovation may

cause him to over - produce to the extent that the apparent beneficial
effects of a given innovation will be due to the added effort on his part
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rather than from this innovation its f. TO insure a more accurate
evaluation, it may be necessary to give the teachers of control groups
the same kind of special attention.

There are undoubtedly other wane of guarding againbt the
*Hawthorne" effect. Itrsoilii iihc; .are knowledgeable in this area of

resew dh should be utilized in designing proper methods of evaluating
the innovation, while it is being tried under actual field conditions.

Every effort should be made to conduct experimental programs
under carefully controlled conditions which permit little deviation
from the designed plan. Adequate financing to in^ure proper teaching
materials, facilities, and teacher time for preparation is essential.
Since animation programs are untried and may deviate considerably from
standard procedwe, it seams wise not to involve more schools than are
necessary for proper evaluation. A limited :umber of schools, never
more than those which can be properly supervised, should be selected at
any one time.

State leadership should provide for the following:

1. Adequate evaluation and/or control schools.

2. The cooperation of the superintendents and others who
will be involved.

3. Personnel and materials needed in the evaluation and

control centers.

4. Financial aid which might be supplied from it.e State

Department.

5. Appropriate contracts between, the schools and the State
Departmant which clearly states the responsibilities of
the local school which will enable it to receive
reimbursement.

6. Provision for training the personnel Idio are to work the

project.

7. Provision for describing innovation in professional
publications.

Since field testing is often done to compare one method or one
program with another for the purpose of advocating change, it seams log-
ical that state leadership should control this step if possible, or at
least observe it closely if control is not possible.

Those who have made a study of educational innovation tell us this
step has traditionally been skipped. Too often pl. lot programs have
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moved from the design stage to the demonstration stage. We not only have
the opportunity to stop this trend: we have the responsibility for
reversing it.

Some success factors in this atage

1. Avoid crieeloe.ding teaciters.

2. Changes in plans must be avoided after the experiment
starts to assure reliable evaluation.

3. The evaluation procedure should be rigidly followed.

4. Visitors who are not directly responsible for the operation
of project should be discouraged.

5. Reports of progress should be meat e only to school and
State board officials and should rot be published until.
the evaluation is completed.

6. Recognize when a program isn't working and stop, (But
appreciate the benefits derived from icaawing that it
won't work and share this knowledge as completely as if
it had succeeded.)

Step IV. Demonstrat Field Tested Innovagons

The adoption of new ideas is at best a slow process. People
seldom try a new practice until they have had ati opportunity to observe
someone else do it. Mere are exceptions to this rube, of course, but
people who have studied the process of dissemination of new ideas indicate
that written or oral repyrts of innovations bring about adoption at a
much slower rate than does observation.

Xt is also true that people generally are slow to accept new practice
unless they are observed in situatf.ons similar to their own. Studies have
shown that the smaller farmer is inclined to believe that new practices on
large farms may not be applicable on. his fans, Mae economics teachers
and school administrators in a small district may follow the saw reasoning
in rejecting a new practice which is successful in a larger or wealthier
district.

The demonstration of new practices takes place only after evalu-
ation has shown, during the evaluation stage, that the practice is
educationally sound. Consequently, the purpose of a demonstratkon in
a pilot center is to disseminate the idea or practice as rapidly as
possible in as many centers as possible. During the demonstration
process, may be advisable to avoid artificial, enriched, abnarnal, or
unrealistic settings or conditions. It may also be profitableto.reward
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the demonstration center with recognition and attention.

State leadership should provide for the folio,

1. A 'written description of the innivation, including details

necessary for the Implementation .of the idea or practice.

2. A variety of schools to serve as demonstration centers.

3. Arrangements for superintendents and other school
people to visit successful programs in the original

evaluation phase.

it. Training for teachers and others, necessary to enable

them to conduct the new plan or procedure.

5. The necessary equipment and (auslified people.

6.. the. selection of many but varied centers where the
innovations mazr be conducted- under normal conditions.

7. An evaluation procedure to compare with results oVAIned

during evaluation phase.

8. Revision of the State Plan to allow for normal financial

assistance for programs proven successfultin evaluation

stage.

9. Arrange for as many teachers and administrators as

possible to observe demonstration centers.

10. Wide publicity, by oral and written work, to explain the

accomplishments of the demonstration schools and the

value of the innovation to education.

U. Arrange for key people to observe the demonstration.

Special attention should be given to leaders in the

profession and to people itho. ate known to adopt change

readily, as well as leaders of various social cliques.

12. Workshops for other teachers in the state to teach the

procedures needed:in handling the new practices.

13. Revision of the preservice training-program.

At this stage, state leadership has a major responsibility for

"spreading the word" and training teachers. We have a responsibility

for telling others about the- bad, as well as the good; And we have a
responsibility for training beginning, as well. as established teachers,

so they might carry on the types of programs 1,3hi ch have provesx to be

worththile.

78



In discussing the specific steps in pilot programs and the procedures

to be followed in implementing each step, I have suggested many activities

for state staff personnel both at the supervisory and teacher education

levels.

There are several points I made or alluded to that need to be

reemphasized, however, as they apply to the 'administration of pilot

programs in any given state.

The first one concerns the number of pilot programs which should

be under way at any one time. I believe that there atould never be

anymore pilot programs under 104" (at the evaluation or testing stage)

than there are field personnel on the supervisory and teacher education

staff. If there are two supervisors and one teacher educator in a state

who normally visit local schools for a large portion of their time: then

there should not be more than three experimental programs in progress.

In smaller statlatere there might be only one supervisor and one teacher

educator, I would think that more than one experimental program at any one

time mould be too may.

mien programs have been proven and are at the dissemination stage,

I would not be as concerned about the numbers, provided each demonstration

center could be visited at least three or four times a year.

Another point I believe can be defended is that at least one full-

time person be assigned the responsibility for coordinating and promoting

action research activities at the State level. This person to be in

addition to the teacher education personnel. who are assigned research

duties.

Third, I believe every State Plan and/or Policy Manual should not

only provide for research activities of all kinds, but should spell out

in some detail the procedures for identifying, designing, evaluating,

and demonstrating pilot programs in order that every person engaged in

vocational education will be are of their responsibility for improving

the statewide program through innovation.

If this procedure works for agriculture, medicine, and industry,

it is time we bring the same orderly, systematic approach to action research

in education.

Fourth, the responsibility for financing pilot programs is primarily

that of the State -- especially in Steps I, II, and III. The Vocational

Education Act of 1963 provided fuhds for this purpose. I hope we will

make every effort to use them wisely.

Since our purpose in promoting pilot programs is to focus attention

on problems of importance to the statewide program, it is unreasonable to

expect that a single school district can be expected to bear more. than a
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minor portion of the expense. The cost of carrying on a pilot program,

properly done, is much greater than the traditlonal on-going prograz;

and since it benefits the entire State, it should be the responsibility

of the entire State. A local school superintendent often finds it

impossible to perform Step III 'without defending the expenditures

through Tolumes of pultlicity, This defeats the purpose of the testing

stage=

- If state funds are supporting the project, less objection may be

found locally and interference can be controlled by those who are
concerned primarily with the findings of the study. rather than the cost

per pupil. The local project director and/or teachers may be freed of

outside dutiep without objection from other staff members who my be

carrying heavier teaching loads.

Fifth, great care needs to be taken to assure that there be clear

cut distinction between the testing stage and the demonstration or

dissemination stage.

In closing, let Ise review with Ton some key words that clearly

describe the c.,,racte. ristics of the four steps in piloting an innovation.

St I - IDENTIFICATICO

Ibrmissiveness,
Persuasion, Coordination

Step II - DEIGN

Intelligent People, kaple Resources,

/age Time, Freedom from any Other Assignments.
Limited Problem, Availability of Cnnsultants

Step III - TEST HG (Dzalmation)

Controlled, Mosely Observed,
Restricted, &ached, Diverse Settings

Step IV - DISSEMINATION

Unenriched, Normal but Diverse eettings

Carefully Trained Teachers, In-Service Training

I am sure acme of you will disagree with some of the things I have

said, but I am hopeful we can all agree that vocational. education can

benefit from the increased use of properly conducted pilot programs;

and further, that it is the responsibility of state leadership to initiate

a major trend in this direction immediately.
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Bibliography of Displayed Resource Materials

Availability. possibilities:

1. Has been sent to all Head State Supervisors

2. Has been sent to Head State Supervisors in regions

3. Is available on request:

a, to Head State Supervisors only
b. to Home Etonomics Teacher Educators

c. to others - Please specify any limitation.

Ito May be purchased for $1,00 per unit.

a. is available on limited basis only

b. is available for mass distribution

5. May be reproduced by others if approval is obtained and appropriate
recognition is given;

6. Tentative materials or working papers not available for general

distribution at this time.

Title Source

1 45.6 1. Personal. Development and
Management (A Course for
Occupational Home Econo-
mics Education)

The Significance of Per-
sonal worth in the World
of Work (Part of Personal
Develo & MAnagament Course)

Outline for a Preparatory
Course in Occupational
Hose Economics in the
Field of Clothing, Textiles,
and He Furnishing Services

1.5,16, 4.. Information for Schoc1M-
ministrators on Occupation-
al Home Economics in Ala-
bama, High Schoch

.242.65. Report FsIos Required of

Occupational Teachers of
Have Etonaaics

State Department of Education
Hole Economics Education Service
Vocational. Division
Montgommaryt_Alabama 36104
Revised 1966

Ruth Stovall, Supervisor
lixae Economics Education
Dept. of Education
Noultgamery, Mama

State Department of Education
Home Econccics Education Service
Vocational Division
Montgomery, Alabama 36104

State Departmant of Education
Haar Economics Education Service
Vocational. Division
Montgomery, Alabama 36104

State Department of Education
Haas Economics Education Service
Vocational. Division
Montgomery, Alabama 36104

1
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6. Directions and Forms for
Making Home Economics Occu-
pational Surveys 1956-1966

1,5,6 7. Guidelines for Developing
Pilot and Experimental Pro-
grams of Occupational Edu-
cation in Home Economics for
Alabama during 1965-1966

1,5i6, 8. Outline for a Preparatory
Course in Occupational Home
Economics in the Field of
Food Services (Preparation
and Management)

1,5,6 9. Suggestions of Books and
Bulletins Available as
References for Occupation-
al:Home Economics Classes

No Inf.10. Development of the Child-
Care Training Center Pro-
gram

1 11. An Introduction to the
World of Work

No Inf.12. Home Economics-Business
Education (Experimental
Project)

No Inf.13. Policies and Procedures
for Programs of Vocation
of Homemaking and Occu-
pations Using the Know-
ledge and Skills of Home
Economics

'13.j2cl.4.
5

Occupational Course
in Food Services
Worker in the Field

98

State Department of Education
Home Economics Education Service
Vocational Division
Montgomery, Alabama 36104

State Department of Education
Home Economics Education Service
Vocational Division
Montgomery, Alabama 36104

State Department of Education
Home Economics Education Service
Vocational Division
Montgomery, Alabama

State Department of Education
Home Economics Education Service
Vocational Division
Montgomery, Alabama
February, 1966

Pueblo High School
Tucson, Arizona
1965

Director, Home Economics Education
State Department of Vocational
Education
412 State Building
Phoenix, Arizona 85007
1965

Mrs. Emma Riggs, Program Specialist
Sacramento City Unified School Distric
Curriculum Development Center
810 V Street

Sasramento, California
Jlay 1, 1964

Homemaking Division
State Board for Vocational Education
510 State Office Building
Denver, Colorado 80203

Home Economics Education Service

Connecticut State Department of Educat
Vocational Education Division
Hartford, Connecticut
April, 1966



le.2.M15. Connecticut Concepts
1, 5 Are Shoring

Progress Report

6 36. achool Food Service Train-

ing Prepared 1965

6 17. Occupational Opportunities
Using Home Economics Know-
ledge & Skills 19651966

1 18. Workshop for Preparation of
Home Economics Teachers to
Teach Wage Earning Programs

in Food Service

4 19. The Employment Aspect of
Home Economics Education
(an annotated bibiliograplly)

4a 20. Careers inroad Service
Iowa, Job Guide (The Job as

it appears in Iowa's Larger

cities)

22j1621. Orientation to Home Econ-

5-C. omics Related Occupations

1 22. Reference List for Quan-
tity. Food Service

1 23. Plans for Work Experience
in Relation to Child Care
Program in High School

3a 24. Clothing Services

99

Home Economics Education Service
Connecticut State Department of

Education
Vocational Education Division
Hartford, Connecticut
April, 1966

Frances Champion, Supervisor
Home Economics Education
State Department of Education
Room 203, Knott Building
Tallahassee, Florida 32301

Frances Champion, Supervisor
Home Economics Education
State Department of Education
Roan 203, Knott Building
Tallahassee, Florida 32301

Dr. Anna Carol Funs, Chairman
Department of Home Economics Education
Southern Illinois University
Carbondale, Illinois 62903

Division of Home Economics Education
Department of Vocational & Technical

Education
University of Illinois

Urbana, Illinois 61803

1965

Iowa State Employment Service

Iowa Restaurant Association
204 Shops Building
Des Moines, Iowa

Home Economics Education
Purdue University
Purdue, Indiana
June, 1965

State Supervisor, Home Economics Ed.
State Board of Vocational Education
Room 1116, State Office Building
Topeka, Kansas 66612

State Supervim-, Home Economics Ed.
State Board of Vocational Education
Room 1116, State Office Building
Topeka, Kansas 66612

State Supervisor, Home Economics Ed.
State Board of Vocational Education
Room 1116, State Office Building

Topeka, Kansas 66612

1



25. The Right Angle

1 26. Development of Fibers and
Fabrics Units for Seventh
Through Twelfth Grades
Placing Emphasis on Job
Related Opportunities
at the Tenth Grade

1 27. Alteration of Garments for

Women

WM1r.%. 28. Home Econoidies Related to

Wage Earning Suggested Re-
source Materials.

1 29. Einployment Survey of Home

Economics 'T.'eachers

1 30. Alteration Tips

1 31. Suggested Pilot Study for
Training Home Economics
Pupils for Catering Service

2 32. Digest of Seminar in Oc.-
cupational Home Economics
Education

5,6 33. Course Outline - Waiter-
Waitress Training

3c,5,6 34. Job Training in Home
Economics

100

State Supervisor, Home Economics Ed.
State Board of Vocational Education
Room 1116, State Office Building
Topeka, Kansas 66612

State Supervisor, Home Economics Ed.
State Board of Vocational Education
Room 1116, State Office Building
Topeka, Kansas 66612

State Supervisor, Home Economics Ed.
State Board of Vocational Education
Room 1116, State Office Building
Topeka;, Kansas 66612

State Supervisor, Home Economics Ed.
State Board of Vocational Education
Room 1116, State Office Building
Topeka, Kansas 66612

State Supervisor, Home Economics Ed.
State Board of Vocational. Education
Room 1116, State Office Building
Topeka, Kansas 66612

State Supervisor, Home Economics Ed.
State Board of Vocational Education
Room 1116, State Office Building
Topeka, Kansas 66612

State Supervisor, Home Economics Ed.
State Board of Vocational Education
Roam 1116, State Office Building
Topeka, Kansas 66612

State Supervisor, Home Economics Ed.
State Board of Vocational Education
Room 1116, State Office Building
Topeka, Kansas 66612
June, 1964

Homemaking Education Services
Vocational and Adult Education

Division .

Department of Education
Carson, City, Nevada

Homemaking Education Services
Vocational and Adult Education

Division
Department of Education
Carson City, Nevada

1



No 1nf.35. Home Economics Education
Syllabus for a Comprehensive

Program

1, 4,5 36. Alterations of Ready -

to -Wear

.1t, 4a 37.

Lim 38.

Food Service Technology
(Dietetics)

Extended apployment

139. Manual of Operation for
Trmining and/or Retrain-
ing Adults for Jobs Re-
quiring Home Economics
Mex..ledge and Skills

1, 4a 40. Manual of Operation for
Home Economics Job Train-
ing Programs in High Schools

1 41. Vocational Home Economics
in Ohio High Schools
1963-1964

1 42. Preliminary Application and
Information Data for Approval
for a High School Job Train-
ing Program in Vocational Hose
Economics

101

Bureau of Hose Economics Education
State Education Department
Albany, New York 12221

Director, Home Economica Education
State University Station
Farce', North Dakota 58102

April-May, 1965

Miss Margaret McEniry, State Supervisor
Home Economics Education
State Department of Education
Division of Vocational Education

65 S. Front Street
Columbus, Ohio 43215

Miss Margaret McEniry, State Supervisor

Home Economics Education
State Department of Education
Division of Vocational Education

65 S. Front Street
Columbus, Ohio 43215
January, 19614

Miss Margaret McEniry, State Supervisor
Home Economics Education
State Department of Education
Division of Vocational Education

65.q. Front Street-
Columbus, Ohio 43215
March, 1965

Miss Margaret McEniry, State Supervisor

Home Economics Education
State Department of Education
Division of Vocational Education
65 S. Front Street
Columbus, Ohio 43215

March, 1965

Miss Margaret McEniry, State Supervisor
Home Economics Education
State Department of Education
Division of Vocational Education
65 S. Front street

Columbus, Ohio 43215

Miss Margaret McEniry, State Supervisor
Home Economics Education
State Department of Education
Division of Vocational Education
65 S. Front Street
Columbus, Ohio 43215



1 43. Home Economics Publications

1 44. Highlights of the Vocation-
al Education Act of 1963,
Public Law 88-210

No Inf45. Report on Activities Re-
lated to Occupational Ed-
ucation in Halle Economics
in Puerto Rico

1 46. Vocational Home Economics
Education Survey Summary
Sheet

1 47. Survey of Home Economics
Students' Employmmt for
1965-66 and Earployment
Plans for 1965-66

1 48. Home Economics Education
Occupational Training
Program Survey

6 49. Units of Work and Ques-
tionnaires. Prepared by the
Workshop in Wage-Earning
Home Economics Courses
During the summer of 1965.

3a 50. Occupational Trends in Health
Care Industries King
County 1965-1970

102

Miss Margaret McEniry, State Supervis
Home Economics Education
State Department of Education
Division of Vocational. Education

65 S. Front Street
Columbus, Ohio 43215

Home Economics Education
Home Economics West
Oklahoma State University
Stillwater, Oklahoma
1965

Commonwealth of Puerto Rico
Department of Education
Area of Vocational & Technical

Education
P. 0. Box 818
Hato Rey, Puerta Rico 0019

Mrs. Margaret Crockett
Supervisor of Occupational Training

Program
Home Economics Education
Department of Education
Nashville, Tennessee

Mrs. Margaret Crockett
Supervisor of Occupational Training

Program
Home Economics Education
Department of Education
Nashville, Tennessee

Mrs. Margaret Crockett
Supervisor of Occupational Training

Program
Home Economics Education
Department of Education

Nashville, Tennessee

Supervisor, Home Economics Education
State Department of Education
State Office Building
Montpelier, Vermont 05602

State Board for Vocational Education
P.O. Box, 248
Olympia, Washington 98501
December, 1965



1,a4a,5 51. Guidelines for Teaching

The Hcnemakerts Assistant

4 52. A Sample Wage Earning
Training Program for:

Chi t Care Aide

4 53. A Sample Wage Earning

Training Program for:

Waitress Training

54. A Sample Wage Earning Train-
ing Program for: Short

Order Cook

4 55. A Sample Wage Earning
Training Program for:

Alteration Wan=

4 56. A Sample Wage Earning
Training Program for:
Hague Management Aide

4 57. A Sample Wage Earning
Training Program for:

Cleaning Laundry

Aide

Director, Home and Family Life

Zducation
State Board for Vocational Education

P.O. Box, 248
Olympia, Washington 98501

Dr. Genevieve W. Shubert, Supervisor

Home Economics Division
Milwaukee Vocational Technical and

Adult Schools
1015 North Sixth Street
Milwaukee, Wisconsin 53203

Dr. Genevieve W. Shubert, Supervisor

Ham Economics Division
Milwaukee Vocational Technical and

Adult Schools
1015 North Sixth Street
Milwaukee, Wisconsin 53203

Dr. Genevieve W.' Shubert, Supervisor

Home Economics Division
Milwaukee Vocational Technical and

Adult Schools
1015 North Sixth Street
Milwaukee, Wisconsin 53203

Dr. Genevieve W. Shubert, Supervisor

Home Economics Division
Milwaukee Vocational Technical and

Adult Schools
1015 North Sixth Street
Milwaukee, Wisconsin 53203

Dr. Genevieve W. Shubert, Supervisor

Home Economics Division
Milwaukee Vocational Technical and

Adult Schools
1015 North Sixth Street
Milwaukee, Wisconsin 53203

Dr. Genevieve W. Shubert, Supervisor

Home Economics Division
Milwaukee Vocational. Technical and

Adult Schools
1015 North Sixth Street
Milwaukee, Wisconsin 53203

Other materials on display may be found Rotz, Patricia H. and

Ruth Whitmarsh. The Em212m_..JELAERects of Home Economics Education: a

selective biblioughLyith annotations. Urbana: Division of Home Economics

Education, University of Illinois, 1965.
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SMEAR PROGRAM

Marc!. 28-31, 1966
a

Program Development for Occuptaione3. Education in How Economics

MONDAY MORMC

Greetings from The Ohio State University - Dr. Dorothy D. Scott

A Challenge to Home Economics Leviers - Dr. Alberta Hill
Understanding the Changing Urban Society - MIAs Rose Terlin
Reactor Panel - Moderator - Dr. Phyllis b. Lowe

Panel Members: - Kr. Paul D. Apple, Mr. Spencer Douglas,
Mrs. Luc le C. Yee, Was Rose Terlin,
Mrs. Irene Z. McDermott, Dr. Charles Weaver

}KMAY APTRUIOCII

Dynamics of Change - Dr. Henry M. Brickell
Designs for Bringing About Change - Project Reports

Innovation and Change at The State Level - Ruth Ellen Ostler
Techniques Used in Changing a Local Program - Mrs. Marlene Jones

TUESDAY MMHG

Theme: Developing Programa far Gainful Employment

A Framework for Program Development - Dr. Lawrence Borosage,

Reports of Programs in Progress
City High School Program - Joyce Terra**
Program for Adults - Mrs. Carrie Williams

TUESDAY AFTERNOON

Theme: Guidelines for Some Aspects of Program Development

Symposium: Highlights Basic to Program Development

Determining Appropriate Programs and Job Areas - Barbara Gaylor

Curriculum Materials - Ruth S. Kimpland
Spade and Equipment Needed - Ata Lee
Work Experience - Mrs. Genevieve L. Crouse
Interpreting Programs - Jewell Deane Ellis

PREMISING PAGE BLANK NOT FILMED
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WEDNESDAY MOWING

Theme: A Leader's Responsibilities in Developing Program
Symposium: The Role of Supervisors - Moderator - 'Ruth Ellen Ostler
Relationships with Administrators and All Phases of Vocational Education -
Ruth Stovall

Laws and Regulations of Significance in Planning - Dr. Berenice Mallory
Surveys and Job Analyses - Mary Bell Vaughn
In-Service Programs for Teachers - Ws. Mary E. White
Evaluation And Testing - Helen Y. Nelson
Advisory Carmittees - Mrs. itatherine P. Conafay

Syntosium: The Role of Teacher Education Institutions - Moderator -
Dr. Aleene Cross
Selection of Teachers - Basic Competencies Needed - Dr. Flossie M. Byrd
In-Service Programs - Dr. Mary E. Mather
Revising Pre-service College Programs to Meet Present and Projected Needs -
Dr. Alberta D. Hill
Changes Needed in State Certification Requirements - Dr. Marjorie East

WEDNESDAY AFTERNOON

Theme: Significant Resource Areas
D4..-ftvelopment of Post-High School Programs - Dr. Berenice Mallory
Use of Research Studies - Dr. Elizabeth Simpson
Effective Plans for Pilot Programs - Dr. M. G. Linson

THURSDAY MORNING

Theme - Ideas for Action
Small Group Discussion Topics

Work With Administrators and All Phases of Vocational Education
Adult Programs to Meet Community Needs
l?rogram Designed to Meet Needs of Disadvantaged
Ways to Select and Prepare Teachers for Teaching Occupational Programs

Reports of group discussions

106



SEMINAR PLOWING CO TEE

Mks. Carolyn G. Brown

Assistant State Supervisor

Home Economics Education

State Department of Education

Montgomery, Alsbama

Mrs. Ethelloyn Cornelius

Supervisor
Home Economics Education

Ithaca, New York

Dr. Marie Dirks, Head

Home Economics Education

The Ohio State University

Columbus, Ohio

Dorothy S. Lawson, Consultant

The Center for Vocational and

Technical Education
The Ohio State University

Columbus, Ohio

Dr. Sylvia L. Lee, Specialist

Home Economics Education

The Center for Vocational and

Technical Education
The Ohio State University

Columbus, Ohio

r.

107

Dr. Berenice Mallory, Chief

Home Economics Unit

Occupations Section
Division of Vocational and

Technical Education
United States Office of Education

Washington, D. C.

Margaret NtEniry
Head State Supervisor
Home Economics Education .

State Department of Education

Columbus, Ohio

Dr. Elizabeth J. Simpson, Chairman

Home Economics Education
University of Illinois

Urbana: Illinois

Mary Lois Williamson
State Director
Hare Economics Education

State Department of Education

Frankfort, Kentucky



.a.01=11111116,

SEMINAR CONSULTANTS

Dr. Lawrence Borosage
Professor of Education
Michigan State University

East Lansing, Michigan

Dr. Henry Briekell
Assistant Superintendent of Schools

MAnbasset, New York

Dr. Alberta Hill
Associate Professor, Department of

Home Economics Education
Iowa State University
Ames, Iowa

Dr. M. G. Linson
Assistant Director of the
State Board. of Education

Denver s, Colorado

Dr. Berenice,Mallory, Chief
Home Economics Unit
Occupations Section
U. S. Office of Education

Dr. Klizabeth Simpson
Chairman, Home Economics

Education
University of Illinois

Urbana, Illinois

Miss Rose Terlin
Chief, Economic Status
and Opportunity Division
Women's Bureau
U. S. Deprxtment of Ldbor.
Washington, D. C.

,109
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drew, Celia
l2 State Office Building

Moines, Iowa 50319

SnaNAR PARTICIPANTS

pple, Paul D.,Director
-County Vocational School

& Technical College
goal Road

Perrysburg, Ohio 43551

nold, Mrs, Icesy
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